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2013 International Conference on Early Childhood Education Pro-Development and Agentive Practice

Date | Time Conference Schedule
08:20
| Welcome & Registration
08:30 | Location: Hua-Shih College of Education A109
(10min)
08:30 | Conference Commencement & Opening Remarks
| Opening Remarks : Dr. T. Chang (Dean, Hua- Shih College of Education)
09:00 | Chair: Dr. C. C. Kao
(30 min)| Location: Hua-Shih College of Education A109
Keynote Address |
09:00 | Topic: Everyone has to participate and planning models for ECEC teachers
| Chair: Dr. C. C. Kao
10:20 | Guest speaker: Dr. Jyrki Reunamo  ( University of Helsinki )
(80 min) | Translator: Dr. R. Wu
Location: Hua-Shih College of Education A109
10:20
|
10:40 Tea Break
(20 min)
Panel Discussion A-1 Panel Discussion A-2
Topics:Young Children’s Play & Social Topics:Young Children’s Physical Activities &
Relations Outdoor safety.
10:40 | Moderator: Dr. S. F. Cheng Moderator: Dr. S. W. Wang
| Panelistl: Merja Kivisto Panelistl:Taija Polkki
12:00 | Panelist2: Marita Kéyhko Panelist2:Leila Saros
(80 min)| Panelist3: K. L. Yen Panelist3: P. C. Chang
Translator: Dr. S. C. Shih Translator: Dr. L. C. Wang
May Forum Forum
Location: Hua-Shih College of Education A109 | Location: Hua-Shih College of Education C128
18" [ 12:00
Sat 13'_30 Lunch (Hua-Shih College of Education B111 -~ B126 )
(90 min)
Keynote Address |1
13:30 | Topic: The importance of feedback in ECEC development.
| Chair: Dr. M. Y. Shih
14:50 | Guest speaker: Dr. Jyrki Reunamo  ( University of Helsinki )
(80 min) | Translator: Dr. S. C. Shih
Location: Hua-Shih College of Education A109
14:50
|
15:10 Tea Break
(20 min)
Panel Discussion B-1 Panel Discussion B-2
Topics: Information Technology & Young | Topics: Language Development, Culture &
Children’s Interpersonal Relations Quialitative Evaluation.
15:10 Moderator: Dr. C. Y. Fu Moderator: Dr. Y. T. Su
i Panelistl: Heli Soderqvist Panelistl: Mervi Keski-Oja
16:30 Panelist2: Kati Timo _ Panelist2: Petra Salomaa
(80 hﬁin) Panelist3: Marja-Liisa Akselin Panelist3: Vesa Joronen
Panelist4: R. Y. Yen Panelist4: M. R. Chen
Translator: Dr. L. C. Wang Translator: Dr. H. C. Lee
Forum Forum
Location: Hua-Shih College of Education A109 | Location: Hua-Shih College of Education C128
16:30 | Group Discussion and Closing Remarks
| Chair: Dr. C. C. Kao
17:30 | Discussant: Dr. Jyrki Reunamo ( University of Helsinki )
(60 min) | Location: Hua-Shih College of Education A109
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Everyone has to participate and
planning models for ECEC teachers

Dr. Jyrki Reunamo



Jyrki Reunamo, University of Helsinki, 18th May 2013

Planning models in
ECEC

MARKETPLACE

A marketplace
is a good
model when
we want the
learning
environment
be as fertile
and rich as
possible.

Sun model
ignites
creativity,
humor, testing
and
possibilities. It
is a practice of
affordances
and calls for
participation.

At the National Dong Hwa University

Livingin an Indian
village

Making a fireplace

Following tracks

Fovetimara

SUN

o

Waterwar, blind war

Firemen at work

A shooting contest

Beach play

THE MODELS COMPLEMENT EACH OTHER

In the end the
models make
a whole where
new ideas are
produced and
tested and
development is
based on
feedback.

) Marketplace
i (|

iy
n o

River

ROAD

Aroad is a
good model to
use when we
already know
where we are
going and how
we should get
there.

‘ Fetcha fresh willow twig from the forest

¥

‘ Cutthe mouth piece diagonally

¥

¥

¥

¥

¥

Putthe bark back on and adjust the sound of the whistle:

In pool model
the educator is
better
prepared for
changes and
creativity
because there
are a lot of
paths to the
goal

River is an
adventure with
some fixed
points in the
river, dangers
below and
possibilities
above. It calls
for a shared
process.

POOL

-
U-secret is found in "
b

the fireplace ashes A selfmade U is =
burned in the fireplace { ;
1)

Tencin palonsskula
okars

Do a U-sausage and

giilit Workon U
(] 5
=
= Whatcanwe do
E with a metal U?
EatingU f

(/] v ,‘"‘(
How does U smell, taste, look, feel
and sounds like?

RIVER

A (e

P %»ﬁ "f.v
U cacepaint

Eating

Acatch

Astrange p
tolem g

" Indians go hunting Finding magic powers
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How to Add the Peer
Impact in Drama?
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The mainstream
practises & history
~—— support adult-oriented
nork in ECEC services

The Necklace Model

Adding the Peer Impact by Drama

Motive







| NURMIIARVI

Special Adviser on Early Childhood Education
Marita Kayhko

Supporting play

' Nurmijarvi
e Located near the NoRwaY
Helsinki metropolitan

area

e Fast-growing
municipality with
40.000 inhabitants

| sweoen o

Attracts families with

young children FINLAND

ESTONA

@ resn

Nurmijérvi

Development tasks at day care
centers in Nurmijarvi

e 73 development tasks

e The tasks were related to re-thinking of
everyday pedagogical solutions

-> Solutions for repeated everyday situations,
adult attitudes, and commitment have a
great influence on the child’s balanced
growth, development and learning

5 Dataesitys

Nurmijérvi

NURMUARYE

Early childhood education in Finland

"Early chil ion is the i i i
between young children in various circles of life. The aim of
which is to pi children's growth,

and learning."

Early Childhood Education plan in
Finland

Early Childhood Education plans in
the municipalities of Finland

Early Childhood Education plans in
local day care centers

The child's individual plan for early

childhood education

Nurmijérvi

EUROPE

1:10 000 000 %

NURMUARYE

Nature

Birthplace of
Aleksis Kivi,
father of Finnish
literature

Nurmijérvi

NURMUARYE

Three main topics emerged from
the teachers’ discussions:

» Functioning interaction
» The child’s experience of participation

> The child’s commitment to activities

6 Dataesitys

Nurmijérvi

@M The main principles in early childhood
education plan in Finland

> The focus is in the child’s wellbeing
> Planning and implementation comprises of
- Care, education and teaching as integrated
components of the whole
- The key role of teachers and nursemaids
- Early childhood environment
- The joy of learning
- The importance of language
- The child's typical way to act such as play,
movement, artistic experience and
exploration

8 Dataesitys



NuRMARYE NURMARYE

The core contents of early childhood

education are built through Why is supporting play so

- - i ?
orientations: important?
. . . e The role of play is emphasized in Finnish early
* Mathematical orientation childhood education, because it is the child’s
« Natural science orientation typical way to act.
¢ Historical and social orientation e The ECEC-project showed that there is a lot of

free play in day care centers, but play with

¢ Aesthetic orientation adult support is minimal.

e Ethical Orientation
e There should be more supported play, because

* Religious orientation according to this research, children's
commitment to play was high during adult
support.
° P

NuRmMARYE NURMIARYE

Supported play implies deep learning,
and thus it is optimal activity in promoting .
the child’s learning Example 1 :

Supported play is an invaluable tool for

children to learn and also a valuable tool -
for an adult to better understand how * How to scaffold long lasting

children think processes also in the outdoor
scaffolded play

(Tornitie day care center)

11 Dataesitys
12 Dataesitys

NURMIARYE NURMUARYE

Preparing the model
A group of 21 children aged 3-6- years/ one teacher . i - i
and two nursemaids e The children liked the familiar fairy tale
(animals in the forest). The animals did

e The 2 x 2 table contains the shared ideas on how different things during different seasons.

adults should support the play
e The teacher had read the story many
o The development task focused on how to support times to the children.
children’s play in their minds
¢ The children played the fairy tale indoors.

e The question was how the teacher can help the
children to carry on the play in their minds when they e When it was time to go out, the play didn’t
move indoors from the courtyard - how to continue
the play in the new environment.

stop, because the teacher transferred the
themes of the fairy tale outdoors.

“ Detaesitys

How to scaffold long lasting processes also in the
outdoor scaffolded play

A | - Encouraging o
Childrens’ 3 professionalism
Mill ideas ‘ BLECEREEIE Sehild-orientation

SPRING

adults
are too
lazy to
get timetables
i shortage of staff
The main plot of the long-term play is borrowed from pre-
school stories (the “Smallwood tales”). Children's plays are
based o ies’ family stories, where the animals did
. different things during different seasons. The surroundings.
around the day care center is used in daily play. The small
groups "Elsat”, "Ossit” and” Jussit” allow for long-lasting
play. These plays are also used as a method of learning.
The Bunnies’ home is an old mill, whose pinion gears
revolve as the seasons change.
Stones in the pinion gears are the daily challenges, e.g
timetables. The rotation of the pinion gears is promoted by
natu an that

play




NURMARYE NURMUARYE

The main steps in the process/teacher’s vision

Example 2:

N
*Adult’s inspiration to create the play
*Adult’s commitment
*Adult’s important and desirable roles
J
¢ How to start a scaffolded -
process With children « Children’s commitment to play
«Children’s copartnership, the adults and children create
(Sorvankaari day care center) the play together
J

*Adults enrich the play and provide learning experience
to the children

«In the play the children have an opportunity to learn
manual skills and things about the surrounding society,

practise social skills and interaction, and train logical

thinking and mathematical skills

v Dataesitys
8 Detaesitys

.o g
How to do that?

A group of 21 children aged 5-6- years/ one teacher and
two nursemaids

->Children crafted bread from paper

->they pondered upon what else they could

A buy from the shop

->Children brought discarded objects from
their homes

from baking. The
children and the
teacher discuss
how to make a
meal

->the bread’s
journey from the
farmer to the

hildren’s
idea:
Let’'s make a
shop or a

->The goods were priced with the children
arket

->Before opening the shop the children

v painted a sign

o 20 Damesiys
19 Datesitys

NuRMIARYVE

2 Datacsitys

NURMUARYI NURMOARYE

The shopper
needs money,
where can we

23

Nurmijard 2 patacsitys



NURMOARYE

" The play was flowing like a stream”

The play expanded...the people need
the vehicles to reach the shops.

27 Dataesitys

Nurmijarvi

NURMOARYE

29

Teachers thoughts about supporting
play

« "Why don’t we trust in the power of the play... we must
throw ourselves into the flow and let it carry us”

e "We have to be prepared for rapid changes”

* "Adults enrich the play, and therefore we need to be
sensitive”

e "The Adult’s role is to make the child participate”

* "In play the child’s thinking is rich and diverse”

How to start a scaffolded
process with children

" " The play expanded...the people need
The main steps in the process the vehicles to reach the shops.
Teacher's inspiration , commitment and
desirable roles
Children crafted bank cards

Teachers create the play together with the £
children The shopper needs money, where

can we get it?
Teachers provide learning experiences to the The teacher told about
children remunerations,bankaccounts and
bank cards.

Children brought discarded objects from
their homes

->The goods were priced with the
children

Children crafted bread from paper Challenges
->they pondered upon what else they could
uy from the Shop | yhy don't we trust in the power of the
play... we must throw ourselves into
Children’s idea: the flow and let it carry us”
Let's make a shop or a market
: We have to be prepared for rapid
It all started from baking. The changes
children and the teacher discuss
how to make a meal
->the bread's journey from the
farmer to thebakery

“Supporting play is sometimes very
laborious for adults

NURMUARYE

* In creative play, thinking is not bound by
a single formula

e This is clearly motivating and succesful
learning for the child

* Play helps children to form groups

e With the help of adult support, children
will find suitable roles in play to practice
their communication skills

32 Dataesitys

Nurmijérvi

" The play was flowing like a stream”



NURMIZARYE NURMUARYE

Staff interview: how will the task . X‘{;gp\‘;:ttigﬁ"e'°9 the methods of
influence their daily work

e By observing play we identify the child’s

¢ The task makes us think about play. Now strenghts and need of support
we listen to the children and we carry on
and develop the children’s play ideas. e Lack of time and many daily tasks interfere
e We pay more attention to the playing with the adult’s concentration
environment
e We have realized the importance of play ¢ Dividing the children into smaller groups

turned out to be the solution

e We should observe play more
systematically

e Itis important that the adults share a
common policy

A

marita.kayhko@nurmijarvi.fi

-Adult support How to help

- Children plan .

— Possibilityto . children who do
keep onplaying . Shared play with not play role

-- Shared projects
and play sessions
over groups

other children o plays?

ina

group
| {,

<

-Developing the play environment

-Children’s wishes

A

P %, Indoorsless

d d room “ A role play %
< A

» A

[ =
3 d A Lestrlftlons
ok o _a‘li“a 34666

Play peace

o
o QQ --role play

Jools and materials
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Children that do more forbidden actions get
more negative feedback and attention from the
educators. These children are also unpopular
among their peers. The children are stuck with
their inflexible and unconstructive images.
Some children may grow a tendency to get
attention by doing something not-allowed.
These children need positive feedback of even
small attempts of constructive deeds. Give
examples of successes.
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How to help the children

with forbidden activities

acquired a positive self-
image ?
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Leila Saros
5k IF £, X fF



Jarvenpaa
Acity full of culture and life
Jarvenpaa is located in the Uusimaa province,
How to increase physical close to the main railroad track and two of the main motorways.
educat an_ and self-motivated Jarvenpaa is a modern city with a young and
activity outdoors safely? well-educated population.

The city is well known for its culture and education,
but also for high-tech metal industry.
Taija Polkki . ) o
Special Adviser of Early Childhood Education Jarvenpad was founded in 1951, became a city in 1967
Jarvenpaa

/)W{,ubsa, Finland
5 "W'U_
vuﬂkﬂ“’”/ ’

39685 inhabitants (at the and of 2012)

Jarvenpad's vision is to be a viable cultural city.

ARVENP 2 =
JARVENPAR JARVENPAA

19.4.2013

Lake Tuusula: winter activities

1942013

Nordic (Finland, Sweden, Norway and Denmark)

survey of children” s outdoor activities (2009) Parents are a lot outdoors with their children:
« working together in the garden,
+ children are outdoors approximately 2 hours per day which is « hiking,

frankly less compared to their parents in their childhood
+ the amount of traditional outdoor games has decreased and
the amount of free play has increased 2
+ parents say: it s very important
that children are outdoors daily :
% children get fresh air,
“ children move vigorously and brisky
-> children will eat healthy and
the quality of sleep is better

« exercise fit for the season (skiing, skating, cycling)

)
=
JARVENPAA

19.4.2013

19.4.2013

A fit can be found between family — cultural outdoor sleeping

The childcare practice of children’s daytime sleeping outdoors i 3 : ¢ g
inhithe contexlF:)f oK Hernlnnish winl‘:er ping childcare practice — and Northern Finnish winter environment:

the doctoral thesis of Marjo Tourula, University of Oulu, Faculty of
Medicine
a questionnaire was distributed to the parents of children under 2 years of age

< winter environment offers children” s outdoor sleeping fresh air and
nature, silence and calmness

% the best temperature being -5 °C

++ outdoor sleeping was a self-evident and common culturally bound
custom

++ by sharing their own experiences, mothers participated in the
cultural knowledge-building processes

< many risk factors (the optimal thermal insulation)also existed, but
when all security perspectives were first taken into account it
promoted family well-being by creating rhythm and strengthening
the fluency of everyday life

+ the basic idea was that outdoor sleeping promoted children’s health

N kB

)
—
JARVENPAA 194203 8

19.4.2013 7
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day care centre Pehtoori
« Pehtoori is open 24 / 7 (closed only on Midsummer and Christmas Days)

« the amount of educator community is 34
— 8 teachers, 23 nurses, 2 assistants for children with special needs and superior of the
day care centre

« 121 children are divided into 6 groups: |
» Paws of kittens (1 — 3 years)
» Cranberries (1 — 3 years)

< Twinflowers (3 — 5 years)
Bluebells (3 - 5 years)

* Pole Stars (3 - 5 years)

«+ Weather vanes (5-6 years)

In _dal care centre Pehtoori we offer 24/7 warm and high-quality day care, early
childhood and preschool education with a feeling of security.

In the activities we pay attention to long and variable hours in children”s day
care and encourage children in their learning processes

\

<
JARVENPAA 19.4.2013

POSSIBILITIES

« near the day care centre there are many opportunities to diversified
physical education and self-motivated activities

+ the educator community started elaborate a plan of physical education
-> space for professional discussion

« educators who are moving and taking part in children”s plays are the
main resourse every day

« increasing traditional outdoor games and physical education gives
children more opprtunities to participate

+ each group of children have their "own time and space” of outdoors
-> children” s interest in games and plays gets higher

-> more time for physical education

-> educators notice and encourage children who don’t move self-motivated

W s easier and safer move in small goups

1942003 1

How to increase phycical activities in daily life?
(the educator community 20.9.2011)

SATISFIED WITH: NOT SATISFIED WITH:
« hiking on regular basis « indoors only one room for
+ good equipment and space wild plays

to move indoors « too many negative

« daily outdoor activities and sentences both indoors and
in winter skating, skiing outdoors

« proper playground in the + conflichting rules
day care centre * running in the corrodor

« football ground in the « same outdoors rules to all
neighborhood children (0 - 6 years old)

+ physical education too much
in the morning

+ lack of educators

-
)‘
JARVENPAA 19.4.2013

How to increase physical education and self-
motivated activity outdoors safely?

SURVEY physical activities and attitudes:
+ The activities of the educators in the outdoor environment
%+ In 24 hour day care physical activities are possible also in
the evening
< The increase of physical activities does not decrease the
safety skills of children :

‘\,,

i
JARVENPAA 19.4.2013

12

How to increase physical education
and self-motivated activity outdoors
safely?

1942013 10

CHACS

« children”s outdoor activities are a BIG | SSUE in the day care centre
Part of educators think that children have right to play to their
liking in the yard
Some educators think that safety is most important

The rest of educators are willing to give physical education to
children

Different opinions can be seen as an obstacle or a promoter of
professional discussions

+ it is demanding to make outdoor — rules to children from 1 year to 7
years old

+ it takes time to assimilate new models of physical education; educators
have to stand ignorancy and also worries

working in "uncomfortable areas” gives educators possibility to adapt
develope professional thinking

JARVENPAA

12

How to increase phycical activities in daily life?
(the educator community 20.9.2011)

POSSIBILITIES GOALS
+ the corridor « plays and activities when children go from
+ children from separate outdoots to indoors
groups play together + rules and space for physical plays to find
+  creativity permitted ways to move and jump in the
corridor

+ common phycical education
to several groups

+ football area

+ area for cycling

+ better community spirit

+ osaaminen esiin

+ all the children move!

+ parents move more with their children
* new equipment

= materials to build huts outdoors

+ shared physical activities to all children
» workshops in physical education

+ list of professional know-how

1942013 14

)

JARVENPAA 192203 16



How to increase physical education and self-
motivated activity outdoors safely?
ASSESS built facilities, immediate neighborhood and

the playground equipment:

« Natural areas and sports facilities in the neighborhood are
utilized

« The amount of playground equipment is sufficient, it is
well taken care of and easily accessible to children

—
JARVENPAA 19,2013
How to increase physical education and self-
motivated activity outdoors safely?
OBSERVE the child:

+ |Is the child running wild or moving?

«+ A child needs at least two hours of brisk physical
activity every day
+“ A physically

\_

JARVENPAA 19.42013

THE EDUCATORS COM MUNITY
PLANS AND ARRANGES PHYSICAL
EDUCATION OUTDOORS

1) on Fricays purposed and
diversified physicaleducation
outdoors to all chilcren of the day , '
care [ ¥ v
2) the eclucators move with i
children and encourage chikiren
to move

Q
)
JARVENPAA 194203 21

<

JARVENPAA 190203 23

e

JARVENPAA 19.4.2013

How to increase physical education and self-
motivated activity outdoors safely?

ENCOURAGE the child to be active physically:
« Be aware how fundamental physical activity is to children” s
well-being and healthy growth
«+ The strong professional awareness, know-how and
innovation of the educator community
+ Children are provided with an opportunity to have daily
physical activities in a diversified way
« Children who are less active physically are noticed and
encouraged to move

JARVENPAA 1922m3 20

,< . 3 ¥
JARVENPAA 19a2m3 22

EXPERIENCES, THOUGHTS ...

Leena (teacher):
“The most important experience to me is that | look at children "with new eyes”
1 understand physical activities more trough the experiences of children.
That gives me great pleasure and joy!"

liro (teacher)

Time to time | have had the feeling that being the promotor of the developing process is too much. Those
educators who are unwilling step a side easly. | have had to accept that some colleagues are not interested in
education which is professionally very important to me.

The only way to have an effect on passive educators is my professional way of giving physical education.

When collagues notice how children enjoy to move  they hopefully change their way of thinking and acting more
positive.”

Hanna:
*As & superior | have seen Leena s and liro”s great commitment in developing and promoting the developing
process.
In the begining my own role was smaller but it has grown bigger during the process. Now | think that it s my
responsibility to maintain the professional discussion and the realization of devejpoment model of physical
education. |”m surprised how long time it takes when the new way of working becomesmaore common.

1 have also noticed how demanding it is to make educators committed in physical education.
My priority in the future is to to maintain the professional discussion of the realization of physical education.
1 find also very important that in the future we have educators like Leena and liro who keep on
promoting physical educatino in our day care centre.
—

JARVENPAA 1902013 24



Greetings from Jarvenpaa!

Thank you ©

\

— .
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Linnunlaulu day care center,
Méntsala: How to build a

learning environment rich in
nuances?

How to- ineveose physical education and self-motivoted
activity outdoory safely?
1) SURVEY physical activities and attitudes:

» The activities of the educators in the outdoor environment
* In24 hour day care physical activities are possible also in the evening

o Theil of physical activities d decrease th ty skills of children
2) ASSESS built facilities, i and the i
* Natural areas ilities in the nei are utilized
* The amount of i s sufficient, itis well taken care of and easily accessible to
children
3)OBSERVE the child: 3
 Isthe child running wild or moving? Making a nest: Starting over again,

» Achild needs at least two hours of brisk physical activity every day
* Aphysically active child feels happy in the day care

4) ENCOURASE the child to be active physically:

Be aware how fundamental physical activity is to childrens well-being and healthy growth

The strong professional awareness, know-how and innovation of the educator community
provi i ity to have daily physical activities in a diversified way

Children who are less active physically are noticed and encowraged to move

g

a colourful mixture of harmony,
chaos, motives and possibilities

THE EDUCATORS COMMUNITY ONCE AWEEK CHILDREN IN THE BASIC EQUIPMENT FOR :::::i;os::l“ e &

PLANS AND ARRANGES PHYSICAL PEER GROUPS HAVE OUTDOOR CHILDREN °S PHYSICAL different t’o ic Brooding: What is interesting?

EDUCATION QUTDOORS ACTIVITIES INTHE PLAYGROUND ACTIVITYIS SUFACIENT AND & Lo What you want to do? Content
OF THE DAY CARE UNIT EASILY ACCESSIBLETO daspening brosdening, orientations, interviews,

1) on Fridays purposed and CHILDREN change of direction s 5
diversified physical education documenting, ideas, why,
outdoors to all children of the day toincrease children 's daily what, when, how?
care physical activity in the
2) the educators move with playground during self-
children and encourage children motivated activity
o move

A learning environment rich
in nuances, long projects,
physical, mental and social
well-being

The hatching: Making
things possible, preparing,
building, making a

Growing up: Continuing
the activities in play,

i i } child’s handprints must schedule, starting,
TR S i be seen gathering info, division of
labor, materials

14



Research participants
Physical activity in direct

educatlon n Flnland & Altogether 892 children from 50 Finnish day care

Taiwan centres and 14 childminders participated in the
research in Finland.

Altogether 490 children from 8 day care centers
participated in the research in Taiwan.

Altogether there were 19608 observations in Finland
Leila Saros & Jyrki Reunamo and 10248 in Taiwan. Observations done during direct
j : 1 observations were 3668 in Finnish day care centers
14-15 May 2013 and 3029 in Taiwan.)
NAER Taiwan

Observation Physical activity in Finnish and
Taiwanese day care

Daycare  Childminder Day care
The observation was done between the hours of 8:00-

12:00in f f - - s The ob - center (Fin) (Fin) center (Tw)
:00 in four or five minute intervals. The observation et : .
Low (sitting, using pen, eatin
took place from December 2009 to June 2010. " )( & g pen, g 56.4% 52 5% 60.6%
Children’s physical activity was rated from one to three: £le; . X yE70 1270 970
low (sitting, using a pen, eating etc.); litemmsiie (6 L5, ¢ 102
: '0 UsIng a pen, eating etc.); body movements) 33,6%  37,1% 25,8%
intermediate (walking, whole body movements) and High (at least some running,
high (includes at least some running, more active romping, exertion etc.) 10,0% 10,3% 4,6%
playing or physical
Total 100,0% 100,0% 100,0%
The amount of direct education PA in direct education
Finland mTaiwan
35.00% 90.00 % 50%
005 2950% a000%
70000 1——
oo 60.00% +———
20.00% 2o — 50.00% +———
oo 400% |——
9.50 % 3000% ——
o0 20.00% +—
13.00 %
500% —— I 10.00% +——
350%
e = S—— P ot o . g s e s s e
o)
The amount of task or seat work PA in task or seat work during
during direct education direct education
Task or seatwork (% of all direct education) Physical activity during task work Finland @ Physical activity during task work Taiwan
500% 000%
40.00% +———— o _ —— 80.00 %
soow || I— | 7000%
%00% | E— | 000% |——
250000 e E— | 5000% ——
20009 1— | - | | 40.00% {——
30.00% —
1500% 1 11.40% 2000% — 50
10000 1 L I
L0005 || 860% oo
T ] | 00% —_— -— I
000% — - Lo, usigpen. e ) emodat kg ooy i (rtt st ome

funning, romping, physical exertion
etc)
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The amount of general teaching in
Fi & Tw during direct education

40.00%

35.40%
35.00%

30.00%

25.00%

20.00%

15.00% 1

10.00% 1

Finland Taiwan

The amount of reading &
performances during direct
education

30.00%

2830%

25.00%

20.00%

15.80%
15.00% 1

1000% 1

5.00% 1

0.00%

Finland Taiwan

The amount of rule play during
direct education

7.00%

\ e
\

Finland Taiwan

The amount of material play in Fi
& Tw during direct education

9.00%

830%
800%

7.00%

600%

5.00%

400%

300%

200% 1em

1.00% 1

000%

Finland Taiwan
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PA in general teaching in Fi & Tw
during direct education

90.00%

80.00%

70.00%

60.00%

50.00%

40.00%

30.00%

20.00%

10.00%

0.00%

8470%

80.90%

Finland

\ a Taiwan

\

12.10%,

1480%

320% 4;:%

Low(siting,using pen,eating . Intermeclte waling, whole g (clues tleast some
tc) dy movements)

running, romping, physical

exertion etc.)

PA during reading sessions,
performances etc. during direct
education

Finland ® Taiwan
120.00%

100.00% 29200

80.00%

60.00%

40.00%

2000%

240% 5004

020% 050%

0.00% -

Low(iting. sing pen, eting e Innedite (velking. whole body _High rclues tlesst ome
nls) runing, fomping, pysical exerion
ic.)

PA during rule play during direct
education

Finland ® Taiwan
60.00%

55.60%

50.00%

41.60%
40.00%

35.30%

2000%

2590%
2000%

2310%
0.00% I l:

10.00%
Low(siting. ingpen, sting . Intermertat ulking, whﬂ\e body  High (includes at least some
running. omping. DhysAca\ exertion

PA during material play during
direct education

Finland ® Taiwan
80.00%

7160%

70.00%

60.00% 50 —

50.00%

40.00%

30.00%

20.00%

10.00%

2200%

24.40%

aw ]
/

Jaoon

Low (sitting, using pen, eating etc.)

i
movements)

least some.

y  Hig at
running, romping, physical exertion
etc)



Challenges for educators in
Finland and Taiwan

Who says children have to sit down during teaching?
Run and jump to increase the effectiveness in math.

By activating children’s body during reading sessions
we could also activate children’s mind.

Games, challenges and efforts are great for learning
and physical exertion.

Instead of pen and paper use large boxes and heavy
sand sacks.

Children should have more agency on their PA, that
would be the best remedy for increasing PA during
direct education (Reunamo, Saros & Ruismaki, 2012).
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Children are less physically active when
the educator is near. How could this
tendency be reversed? There maybe is a
need for conscious plan for the educator
to activate children physically. The role of
outdoor supervisor needs to be changed
into a more activating role. How can this
be done?
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How to the educator
facilitate for children
Physical activity during
free play outdoors ?
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The importance of feedback In
ECEC development

Dr. Jyrki Reunamo



The importance of
feedback in ECEC
development

Jyrki Reunamo, University of Helsinki, 18th M
At the National Dong Hwa University

Orientatio"I ro.eCt 2008 _ 3uilding the model (2012) Testing the practice (2015)

p J different models of planning, Has anything changed? What changes
:urriculum and learning environment ' are good? What changes are not
pplied and produced (road, "good?

narketplace, sun, pool, river, mountain, , The change in the development culture:
ree, mind map, gantt, feedback loop, Educational development based on
)ortrait, map, hierarchy, system . comprehensive feedback, an

wnalysis). awareness of the processes guiding
"he models disseminated and tested development.

ind improved. !

Nhat needs to be developed (2011)? | What really happens in ECEC

217 tasks for direct education, (2010)?
scaffolded play, free play, outdoor 30000 observations (random
activities, basic care, physical activity systematic sampling)
and eating situations 1400 interviews (agentive perception)
The teachers themselves seek the 1400 child evaluations (children’s skills
Development larmonious aspects, chaotic aspects, , and qualities)
models notives and possibilities of each task. 70 learning environment evaluations
Zverybody has to participape! ' (harmonious, chaotic, curriculum and

' participative tendencies

Agency . .
Objectives Participation 12. Think that you are playing a game
A
Competence (skills and Decision- and and the other does not follow the
knowledge) of the olicymaking.
e poleymaiing rules, what do you do?
: Participation is both
You can always do better. advantage and necessity.
Control of self. The society must be open
enough.
Oown Shared
frame of Harmony frame of
reference Chaos reference
To belong in a To belong in a society,
community. globality.
To find one’s own place. Inclusion in society.
Diverse rights and Democratic and level rights
responsibilities. and responsibilities.
A
Adaptation

15. You are doing an important work

and you fail, what do you do then? Agentive perception & Creativity

Shared
Creative creation of
orientation learning
environment

Creative zone
of proximal
development

Personal
creative skills

19



HELSING
UNIVERS

The distribution of general activities
in day care between 8:00-12:00

25.00%
20.00% — ——
15.00% +— ——1 — ——
10.00% — —r —r —r
500% +— —1 —r —r —
0.00% T T T T T T 1
@ & Q\fzﬁ‘ S SRS Q\vb*"
S AN
b°é b°é & <@ 0"00 d§\°
& Cf} Q (§§p )

GFORS UNIVERSITET  Orientation project : Finnish - Taiwanese rese
SITY OF HELSINKI d development project

w helsinki fiyliopisto

Evaluated creativity & children’s

INGFORS UNIVERSITET
T OF HELSINKI

Coefficien Sig. (2-
tailed)

skills
Correlatio
n
Evaluated item of the child t
Has good social skills in a group of children. 0,438
Is trusting and confident in day care center 0,414
Participates and initiates eagerly in activities. 0,389
Is independent and self-directive. 0,358
Needs a lot of support in fine motor skills. -0,313
Withdraws easily, contacts with other children are
often weak. -0,327
Needs support in language communication skills -0,419

Orientation project  Finnis
and development project

Taiwanese res

i helsink filyiopisto

<

<
<
<
<

.0005
.0005
.0005
.0005
.0005

.0005

The distribution of highly involved
activity in general activities between
8:00-12:00

45.00%
40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%

5.00%

0.00%

TO

o helsinki fiyliopisto 1452013 10

The mean value of children’s
creativity in pretend play in different
children’s activities.

BB At
B

<.0005

The peer contacts of the creative

children
Correlation

Evaluated item of the peer contact Coefficient
Is creative in pretend play . 0,402
Has good social skills in a group of children. 0,254
Recognizes the feelings of others and interacts

sensitively. 0,21
Can concentrate easily 0,194
Is independent and self-directive. 0,185
Needs support in language communication skills -0,125
Needs a lot of support in fine motor skills. -0,129
Needs a lot of support in gross motor development. -0,174

lentation project : Finnish - Taiwan
and development project

whelsinki iyiopisto

*Sig.

(2-

tailed)
<.0005
<.0005

<.0005
<.0005
<.0005
.017
.013
.001

The activities of less and more
support needing children
between 8:00-12:00 in day care

Less support in language needing children
B More support in language needing children

20.00! %
15.00! %
10.00! %
5.00! %
0.00! %

Orientation Play or Actionnot Taskor Hanging Role play
exploring  allowed  seatwork about or
with toys, together imaginary
materials with others.  play

and
physical
setting

HELSINGIN YLIOPISTD
HELSINGFORS UNIVERSITET
UNIVERSITY OF HELSINK

Finnish - Taiwanese research
oject

o helsinki filyliopisto 45203 12

Agentive perception and language

skills

Ve Agentive
language

* Personal
ideas

Personal
language
skills

« Environmental adaptation

Shared
creation of
language

ironment

Zone of

proximal

language
development

~
« Openness

suggestions

nproject: Fnnish - To rsonal adaptation
Jopmen poject kink tytopiso is208 14

The means of children’s evaluated
skills in the less and more support
needing groups of children

Quality and skill description

Children needing Children

less support
language(M)

in

Needs a lot of support in learning and
metacognitive (learning to learn) skills.
Needs a lot of support in fine motor
skills.

Needs a lot of support in gross motor
development.

Withdraws easily, contacts with other
children are often weak.

Can concentrate easily
Copes appropriately in new challenging
situations.

2.04

191

1.64

1.90
3.89

3.47

needing more

supportin

language (M)
3.74
3.17
2.56
2.70
3.07

2.60




Evaluated skill

Children’s interaction strategies in
the less and more language support
needing groups of children

Children’s Less language
descriptions in the support needing
interview children
The sum of all

accommodative

answers

The sum of all

participative answers

The sum of all

dominating answers

The sum of all

withdrawn answers

The sum of all

uncertain or

undefined answers

More language
support needing
children

29 % 25%

36 % 30 %
12% 14%

1% 1%

13% 20%

Agentive perception in physical
activity

Environmental

adaptation
Physical Shared
orientation creation of
- s PA
Personal = Openness to
ideas suggestions
Personal Zone of
PA and proximal
skills PA
Personal
adaptation

The evaluated personal qualities in
groups of children with no and at
least some gross motor difficulties

No gross At least some
motor gross motor
difficulties M difficulties M

Needs a lot of support in fine motor skills. 1.47 2.8

Needs a lot of support in learning and

metacognitive skills. 1.77 29

Needs support in language communication

skills. 1.52 2.62

Can concentrate easily. 4.05 3.42

Participates in and eagerly initiates

activities. 3.92 3.26

Copes appropriately in new, challenging

situations. 3.67 2.97
4.05 B

Children’s different objects of
attention during low/medium PA and
high PA activities outdoors

Not high PA° mHigh PA

REA1/E SR
REF1AE AR
REATE SR
REQA/ B
REATEAER
BRI/ A
REUAT @SR

S S <&
Py e
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Quality and skill description

The mean skill values of the peer
contacts of the less and more
language difficulties having children

Peer contacts of the
more language
support needing

Peer contacts of the
less language
support needing

children (M) children (M)

Needs a lot of support in fine 1.94 2.29
motor skills.
Needs support in language 192 2.25
communication skills
Needs a lot of support in learning 2.14 241
and metacognitive (learning to
learn) skills.
12Has good social skills in a 3.74 3.42
group of children.
7Recognizes own feelings and 3.40 3.07
copes with them.

3.87 3.54

1 14Can concentrate easily

INIVERSITY OF HELSINKI

Personal agency, production,

personal acievements

Acquired\gols, personal orientation,
internal feelpack processes

Actudldevelopment

The percentage of high PA in daily
activities in comparison to all daily
activity between 8:00 am and 12:00

High PA = All activity

60! %
50! %
40! %
30! %
20! %
10! %

0!'%

Children’s different objects of
attention during low/medium PA and
high PA activities

Attention during low or medium PA
m Attention during high PA

40! %

35! %

30! %

25!%

20! %

15! %

10! % —
5! % —
0!'% T T T T L

Achild  The whole Non-social
situation

Adult

A group of
children

object

Developed new tools, feedback

Applied tools, peseo pidesses between people

i q shared
schemas

o
schemas.

Awareness, pt
schemas

scemas

Contact to new tofls, shared social
content, feedpaCk processes
between podle

Proximal deyefopment




Heli S6derqvist
Kati Timo
Marja-Liisa Akselin
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at have children done so far?
ttp://demonstrations.wolfram.com/topic.htm
?topic=For%20Kids

How does it work in practice?

Simulations are easy to use. All you need is a plug-in in

the web browser. Simulations can be studied online in
the Wolfram web-pages or they can be downloaded on

_ your computer.

We have developed a “Pedagogy for blondes” model for

the simulation learning purpose: the less the teacher

seems to understand about the simulation, the more the

children have room for helping the teacher and testing

‘the models. Children love to correct the teacher’s stupid

ideas!

* The project has inspired
children to work with
computers.

» The technological skills of
the teaching staff vary.
Media education requires
training, tools and a
positive attitude.

v y
2 A A A

n N

| ﬁS‘ e-‘fchﬁ%l'f\
\ | ¥ 1T

|Ldren for ogmlwe pmem and { hu|ldmg e Demonst z '\

X r Kaija 'rana a1 fagian w 4
| Wolfram Demonstrations Project is an open source \ \

resource, where simulations are used to enlighten
constructions and systems in science, technology,
mathematics and arts. At the moment in Wolfram web-

A
— pages there are presented and for free downoad 8723 / il"{ ;A
.| " ( 4 l simulations called demonstrations. Of these, 197 are i P <
S_— directly for young children, but in the other content areas < r J' : |
{ \/4 there is also a content that is applicable in pre-school. ¥

he project is 4 4 |
conducted in three phases. In the pilot phase in the spring of \ - g A \/
2012 demonstrations were tested in Niinipuu pre-school. The N \
simulations were made available for children for free testing. 4 y
Also the teachers tested the simulations with the children.
Good examples were searches to present to other pre-schools.

Simulations are used in pre-school for illustration, \ | “
.«

four pilot pre-school. The pre-schools were provided wil
laptop computers with the simulations and player installed. We
have provided training for all pre-school teachers about the
simulations. We also presented the simulations in the yearly
IBMl nagvesting conference to other pre-school teachers around
Finland.

search for physical enhancement. The best simulations will be
adapted and translated into Finnish. Pre-school teachers need a
personal experience on simulation use. This will be
concentrated on 2014.
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Children s choices in the
learning envirenment

The City ofi Hameenlinna
Finland
Marja-Liisa Akselin
Helena Nurmi
May 2043 Taiwan

» Onelofitherresults off the Orientation
projectisithat children withrgood
interactive skillsfget chosen inrthe play;
groups.

ey heverskillsitornegoetiaterwithrothers
andl act in different groups: Mhey: are
popularamongl other children ja their:
companyis enjoyable.

+ Children without social skills are often: lefit
outside of play groups.

¢ They do not have the required skills to
participate so they get even less needed
practice in social skills than other children.

What factoers affect in children's
choIces?
(Mhermoptsiefithe model):

¢ Values ofi home
¢ Attitldes and Valles off ECEEC
¢ ECEC partnership

+ Curriculum and an individual ECEC
plan for each child in collaboration
with parents and staff

s Winterandispringtime:::

gv

P,
& U NI
‘,!' Hi - +,

Sibelius in Hameenlinna
The great master composer Jean Sibelius was
born in Hameenlinna in 1865. Sibelius will be

celebrated in 2015, 150 years after the birth of
the composer.

"The
significance of
the children’s
choices in the
learning
environment”

Nurturing
children’s
own choices

Roots of
The model

“The trunk of the tree”

¢ Based onlchildrer sfinterests

» Actiony/playsidear(Should besminditl
and happen in'a learning
EnVIFeNMENt encolrages shiaking)

Friendsare important
Peer group
Experiences

Seasons (4 in Finland)

...sUmmertime




.. Autumn...

Mhe nurttring off childrenss own
CHOICES::

¢ Children; s meetings

» Childrent siown| dicussions
» Smallfgrotp actVities

¢ Drama sessions

¢ Educators engagement

+ Placatory stance (if there any
arguing)

Benefits of childrents ewnIChoices
in thellearning envirenment (“apples?):

» Socialiskillstenhiance
% Selffconfidencerisigettingbetter
% A child asian actor (et “the object”)

+ Children are getting more skilful'and
becoming the conscious agents' of their
own life

+ Silent and sensitive children get play.
groups

Commoen eXperience:
Viovie calledirellfRollirand geldenrkey

“Atwas funrmovie:
Therewasialman), Who ¥
cheated ol Ro1|)

e Sorthat hewould
give a magic key:.:

and thererwere birds,
who hade babies in
bag...

....and one dropped a
baby: in an "The home of Troll Rélli and Rélli and
accidentally and it Troll Juurakko and it has flowers in her
hand”
droppedito the
treasure box

Educatoers supportior children's
CHBICES

» Dailysschedule

» Alearninglenvirenment planned for
theneeds ofiftherchildren

s Playgroupr can: planttheir ownrplay.
and action

¢ Discussions after action time with
feedback between educators and
children

Barriers for children s choices
(*birdstinithe tree..”)

+ Childrenr s dififerent: [evels of
development

¢ Childrentwithout play skills

¢ Physicalfelements Whichrnot good
& Absence of stafif

# Feeling not safe

Children's ewn cheices
enhance skKills:.

(Pbrances of:the tree”)
+» Evenyday, life..
» Social..
¢ LLearning:
+» Mathematics..
¢ Linguistic..
¢ Physical..

"Two trolls play in a funny way!”

Olivia

hi! "There’s a house of Rélli and Ralli flyes
41/l from catapults to frog pond and a chief
{ 481 of the village shouts: "What's going
v, on?”

Aada




wplayiisicontinueng shalliwe deretirewn|troll?

“RolliNsirathersmalliand it has bigfeet™

GiriS anelplanning Zit has shaggy, hairand patchedlclothes
together trolldance and and it stnny”

some ofi the children
Wants torbefialrys:. Ztheylive inithe Village of trolls?

‘my/trellis algirland ifmigenna make a skirtforther
‘ilhave a boytroll, butlicantmake trousers:.” “.wegouldimake arshelteroff Rollifinfour play:

‘it couldimakeroficardboarnd™

“let’s make wallsiwithia
cardboard and roofiwith

"hey, W o sticks”

look! for 3 15 2 ‘it can t do by cardboard),

this suits 1 ‘ s / becausetwill sl awayawith
a beard” : awind”

“It can defrostiin the sun®

“nolit can' t, ifiit" s rainingthen
it become garbage”

“it would be worth of doing by
willow and bind them taht
way together”

“yeah, there should be willows
and then it could be fine”

1
lcjr]k yL)LI!
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When children have unsure visions about
their identity they cannot mirror
themselves in relation to others and the
feedback is blurred. To build their
identity children need to recognize their
motives and build them with others. The
more the learning environment can be
built on children’s aspirations the better.
We do not need to reach for outside
objectives or content when we have the
most important content for learning
already present in children’s views. To
help children to build their identity we
need to have the ingredients out in the

open. How to build a learning )
environment where children can havepwi\;
real feeling of contributing their ideas?-.]

8 .y v B vin Y v y i B v v ¢
8, g™ W X )

BB RATER

(RFEHRMEANER] 54 - 55k

C RO ER - 8 - 1)
Rk

« BRI N IR
st ae e /N

[ERseEhi%]

© B AR TR R
FESURE - — B B
WO - BT - [
B - i

L3y

ot
‘\P 4,

How to help children in
their identity
construction?
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voluntarily

courage

generous

Parent-
teacher
cooperation

Their peers
praise

Teacher praise

To belong to

Speak in low voise
Play alone

Low interactive
Silent do not speak
Be introverted
Passive
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‘Q’ sipoo
sibbo

Survey

« Asurvey in the everyday life in Sipoo day care; how
much reading, nonsence poems, jingling, rhyming is
used under daytime in different groups of children in all
day care units (kindergarten).

» The maternity clinics launged a survey of early finding of
possible challenges in language development (reading
and writing); this survey is made for children of 4 to 5
years (LUKIVA).

sipoo
sibbo

~

Our aim and target in all activities

« To help educators/pedagogs develop their skills in
supporting language development of children in the
everyday life in day care.

« To prevent and support all children as early as
possible.

« To combine the expertise of pedagogues and parents
for the benefit of children = educational partnership.

« As a base; true interaction that is based on the presence
of the moment (Carpe Diem)

» Using of small group activities to support the prospect
of a true interaction.

sipoo
sibbo

~
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Backgroud

» Sipoo is a bilingual municipality/commune with a mount

of bilingual families and children.(finnish-swedish)

We have observed the importance of language

development and supporting language development has

always been in central of our day care activities.

Some findings of language development dilemmas has

been found during years.

Feedback from speech therapists and maternity clinics.

» Generally studies has shown the importance of language
development and a risk of weakening of language
development if it isn't taken care of properly.

« Asurvey "How to support the language development in
/-D§

; ; P sipoo
Sipoo day care in everyday life": sibbo

Survey answers

Language development in everyday life, in all different activities,
small group activities, planned and spontaneous activities, during
library (librarycar) visits, drama

Outdoors and indoors: during lunch time and eating, get-togethers,
morning or day circuit, gymnastic activities, forest excursions,
dressing and undressing, daytime resting, basic care situations,
children's meetings, music gatherings, transition from one place to
an other, celebrations

Used material: a bag of poems, rhymes, jingling, speech sounds,
cards, pictures, books, songbooks, instruments, playitems,
properties, supported sign language, week-calendar, own body,
glove puppets, role clothing for drama, play maps and cards

sipoo
sibbo

~




The process

Goes on and on
Together with children, parents and educators

With the help of special day care, speech therapists and
library

With the help of new education, training and schooling
Paying attention to new research findings

Making surveys for early prevention of difficulties in
language development (speech, reading and writing)

N, Sipoo
sibbo

30



Supporting of language development

« By enriching to communication in free play, in outdoor
games, under meals and basic care.
« By adding the percentage/share of supported play.
« By encouraging children to role play.
« By supporting children to cope with new situations.
« By adding colors to the children's orientations.
By helping the children to learn how to commit.
By helping the children to find meaningful activities for
themselves.
« By helping the children to tie linguistically rich
relationships with children of the same age!
=R\, Sipoo
sibbo




32



70 v
e

* The pop.ullatio.n qf

QUALITY AND QUALITY I 35000 peore.

EVALUATION-IN THE ECEC + 9 percent of the
populationis 0 - 6
years of age

» About 2.100
children receive
day care.

Vesa Joronen
The municipality of Tuusula

12.5.2013 www.tuusula.fi 2

WHAT IS QUALITY WHAT IS QUALITY

¥
The concept of quahty'ls very versatile ] * The different sectors and organizations
and has many dimensions. as well as representatives of different
In general, quality is combined with the people even within the same

product and its technical characteristics. organization has often perceived the
Nowadays, more and more talk about meaning of quality in different ways.

the quality of services. « Can we find a universal definition of

Also public services are required for quality?

improved quality.

I\

5.2013 www.tuusulafi 3

QUALITY according to experts QUALITY AS A CONCEPT

Objective quality

« The central starting point is the view of quality of time and
context in a bulk, objectively detectable as a whole, which can be
taken over by science.

Subjective quality

* Quality should be considered whenever a subjective and
dynamic concept, which takes on a different meaning, depending
on the time and place.

Inclusive quality

« Should regard the objective as well as the expert knowledge.
Should regard the idea of cultural quality and that actors have
subjective experience of the quality.

Akyama (1991) what take the needs of the
buyer

Deming (1940) customer’s current and future
needs to meet the quality

Juran (1989) suitability of use or purpose
Silén 1998 the quality to remain competitive,
continuously changing conditions

TQM (1950) Meeting the expectations of the
customer

Parrila, Hujala

EARLY CHILDHOOD EDUCATION EARLY CHILDHOOD EDUCATION

First wave Third wave

« Inthe 1970s day-care studies, the focus was on a clear day care + Inthe late 1980s and early 1990s, the interest of research

and home care for a comparative study. expanded from day-care short-term effects to longer-term effects,
» The main research interest was to find out whether day care had how children's later life reflect the impacts. The third wave of the
negative effects on child development. survey also confirmed the view that the effects of day care can
not be examined in isolation from the home background.
Second wave

« In the 1980s the studies focused on entering different forms of
day care centers and qualitative differences in the analysis and
on the other hand the quality of the different factors involved
identifying.

Fourth wave

In the 2000s research has begun to emphasize the quality of the
subjective and value-laden dimensions of that quality becomes
significant in different ways to different people. Has become the
focus of attention not only affect the quality of day care for a
variety of factors, including day care for the various actors'

Parrila, Hujala L . . "
subjective perceptions and experiences of quality.

I T I\

1252013 wwwtuuslaf Parrila, Hujala

¥
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RESEARCH INTO THE QUALITY OF ' RESEARCH INTO THE QUALITY OF
=
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The ECEC system for
children aged 0-6 in Finland

* The Finnish ECEC-
system consists of
municipal and private

services.

 About 80% of day care NS
services are =\ g
municipally provided. ‘\,‘f.‘::,':::;ig@

The parents choose
ECEC services for
their child.

12.5.2013 www.tuusula.fi 9

QUALITY IN FINNISH ECEC

The framework for the quality of ECEC
« the Act and Decree on Children’s Day Care (1973)

« the Government Resolution Concerning the National
Policy Definition on Early Childhood Education and
Care (2002)

the National Curriculum Framework for Early
Childhood Education and Care in Finland

the Basic Education Act (1998)
the Core Curriculum for Pre-School Education (2000).

5.2013 www.tuusula.fi 1

EVALUATION IN FINNISH
ECEC

Existing evaluation models
« the European Foundation for Quality Management-model
» The Common Assessment Framework
« ITE - Assessment Framework

1SO 9001 quality management systems

Prof Eeva Hujala’s early childhood education quality
evaluation model

Models have been developed to assess the quality work.
Models provide a framework and tools that can be used to
develop the activities of the organization.

« But the pedagogical quality improvement requires in-depth
knowledge of pedagogical activities.

12.5.2013 www.tuusula. 13

ORIENTATION PROJECT

* In Finland quality assessment (spring 2012),
which included 3594 children and 925 parents
and day-care team.

» For the first time, combined with children,
parents and staff estimates.

» Assessment provided the information

«»how early childhood education services in the
whole works

<»what is the quality of early childhood services
in different units

I AT ¥ T I T T

12.5.2013 www.tuusulafi 15
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QUALITY IN FINNISH ECEC

* In Finnish ECEC the conceptual
analyses of quality has been very
modest, and it has not been connected
to general theories of quality,
conceptions of quality-experts or basic-
assumptions in science of philosophy.
Alila 2008

12.5.2013 www.tuusula.fi 10

EVALUATION IN FINNISH
ECEC

* The cities, municipalities and private
sector are responsible for the evaluation
of the services.

* Finland does not have an integrated
guality assessment system.

* And that’'s why actors have been
evaluated by services in different ways.

5.2013 www.tuusulafi 12

ORIENTATION PROJECT

« Gives information what really happens in Finnish and Taiwanese
day care.

-> Information helps to create practical and meaningful instruments
for measuring and evaluating Early Learning.

Results

< Tested instrument for observing Early Learning

< Instrument to study children’s orientation towards perceived

change
» Instrument to evaluate children’s skills

R

* And in project is also developed the educator’s evaluation of the
learning environment in ECEC- form.

And in Finland the children and the parents are evaluated by
services, a tool which is created in project.

3

«

«

B3

12.5.2013 www.tuusula fi 14

Thank you

12.5.2013 www.tuusula.fi 16
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The yard seems to catered for play with
toys and physical setting. How to help
children in adopting different roles in

outdoor play? How to stimulate children

into developing complex social systems
needed for a meaningful role play among
children? How to put more emphasis on
drama during free outdoor play?
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How to make the play

culture in free outdoor

play more stimulating
for role play ?
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Teacher support young children

aintain the safety of the children
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