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PROBLEMOS SIEKIANT MENINIO
UGDYMO EFEKTYVUMO

Daugiakultiirinis ir tarpkultiirinis menininis
muzikinis ugdymas naujosiose nacionalinése pra-
dinés ir pagrindinés mokyklos ugdymo programose;
studenty poziiris

Anotacija

Suomijos pradinés ir pagrindinés mokyklos ug-
dymo programose (2000, 2004) atkreiptas démesys
1 dalyky integracijq ir tarpprograminio ugdymo ga-
limybes. Integracijos tikslas — padéti moksleiviams
suvokti dalykus, remiantis jvairiy sri¢iy ziniomis,
gilintis i temas, pabréziant bendruosius ugdymo tiks-
lus. Integravimas jgyvendinamas bendradarbiaujant
atskiry ir bendryjy dalyky mokytojams bei mokyklai
ir kulttirinei aplinkai. Straipsnio tikslas — iStirti naujo-
mui. Taikyta atvejo studija, kurioje dalyvavo univer-
siteto ikimokyklinio, klasés auklétojo ir muzikinio
ugdymo programy studentai (imtis N = 18 + 18),
refleksave naujaja ugdymo programa, ieSkodami ga-
limybiy integruoti muzika ir menus i ugdymo temas,
bei aptare naujas mokyklos ir kultiiros istaigy bendra-
darbiavimo idéjas. Tyrimo metodai: studenty rasiniai
ir grupiné apklausa. Studentai reiské nuomones apie
naujaja programg ir temy integravima daugiakulttiri-
niame ir tarpkultiiriniame meninio ir muzikinio ugdy-
mo kontekste. Tai apibendrinta straipsnyje. Taip pat
nagrinéjama studenty patirtis, puoseléjant mokiniy
kultiirini savituma ir internacionalizma naujosios pro-
gamos rémuose. Daugiakultiirinis integruotas ugdy-
mas skatina studenty meninj pliuralizma ir kiirybin-
guma.

Prasminiai Zodziai: meninis ugdymas, integra-
cija, ugdymo programos.

ir

Izanga

Suomijos nacionalinése ikimokyklinio ir pagrin-
dinés mokyklos ugdymo programose (2000, 2004)
atkreipiamas démesys | tarpprograminiy temuy in-
tegravimg. Integravimo tikslas — padéti mokiniams
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University of Helsinki, Finland

PROBLEMS OF EFFICIENT ART
EDUCATION

Multi- and inter-cultural music and art education
in integrative themes of the new national core
curriculum of pre-school and basic education
explored by students

Abstract

The Finnish national core curriculum for pre-
school education (2000) and basic education (2004)
includes an idea of integration and cross-curricular
themes. The objective of integration is to guide pu-
pils examining phenomena from the perspectives of
different fields of knowledge, thereby elaborating
themes and emphasizing general educational goals.
Integration needs co-operation between subject spe-
cialists and generalists as well as between schools
and the cultural environment. The aim of this presen-
tation is to study the new educational challenges of
our time which are met in the new curriculum espe-
cially through the arts. This research is a case study
of (N = 18 + 18) university students in kindergarten,
classroom, and music teacher education, who were
asked to reflect on the new curriculum, find integra-
tion of music and arts in educational themes and new
ideas to develop co-operation between schools and
other cultural institutions. The research methods used
were open writings and group interviews of students.
The thoughts and experiences of students about the
new curriculum and integrative themes in it are in-
troduced especially through a focus on multi- and
inter-cultural arts and music education. Co-operative
ideas of students while planning integrative arts edu-
cation are introduced. Personal growth of pupils with
respect to their cultural identity and internationalism
are also focused on through students’ experiences of
this new curriculum. Pluralism and creativity of stu-
dents’ artistic thoughts in multi-cultural integrative
education have been indentified.

Key words: art education, integration, core cur-
riculum.

Introduction

The Finnish National Core Curriculum for
Pre-school Education (2000) and Basic Education
(2004) includes an idea of integration cross-curricu-
lar themes. The objective of integration is to guide
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nagrinéti reiskinius, remiantis {vairiy dalyky Zinio-
mis. Taip plétojamos temos ir pabréziami bendrojo
ugdymo tikslai. Integravimas galimas kai bendradar-
biauja dalyky mokytojai ir klasés auklétojas bei mo-
kykla ir kultiiriné aplinka. 2000 metais Nacionaliné
$vietimo taryba patvirtino pagrinding ikimokyklinio
ugdymo programg. Ugdytojas parengia ir tvirtina ja
atitinkancia bendraja ugdymo programg. Ugdymo
kokybé vertinama vietiniu ir nacionaliniu lygiu. Ka-
dangi mokykly programose palyginti mazai démesio
skiriama estetiniam tarpkulttiriniam ugdymui, meni-
nio ugdymo klausimai tampa ypac svarbiis rengiant
pedagogus.

Ikimokyklinése istaigose ir pagrindinéje mokyk-
loje bei ikimokykliniy istaigy pedagogu ir klasés
auklétojy rengimo programose sumazintas valandy
skai¢ius meniniam ugdymui. Sokio nemokoma dau-
gelyje mokykly, drama téra popamokinis dalykas.
S. Nikitina (2003) pazymi kiino kultiiros uzsiémimuy,
kuriuose ugdomi socialiniai ir akademiniai gebg¢ji-
mai, integravimo svarba. E. Eisner (2000) pastebi,
kad pastaruosius 20 mety meno dalyky mokytojams
nerimg kelia tai, jog mokyklose vis daugiau laiko ir
iStekliy skiriama tiems programos dalykams, kurie
yra tikrinami, pvz., matematikai ar skaitymui. Tas pat
stebima ir Suomijoje, kur vyksta spartiis poky¢iai,
visuomenés etniné sudétis jvair¢ja, taciau skirtingy
kultiiry zmonés siekia islaikyti savo individualuma.
keliamus muzikiniam ir meniniam ugdymui Suomi-
jos mokyklose ir mokytojy rengimui bei galimybes
jiems realizuoti.

1. Teorinis tyrimo pagrindas

Biitina pabrézti, kad skirtumy supratimas leidzia
vertinti ir suprasti kitus. Diskutuojant apie tarp-
kult@irini meninj ugdymga ir estetikos universaluma,
teigiama, kad visi zmonés vienodai reaguoja | meng
ar grozi, kadangi meny kalba suprantama vienodai.
Menus bitina suvokti jy originaliame kontekste
(Chanda, 1992; Lieberman, 1999). Kita vertus, kai
viena kultiira i§siverzia uz savo riby ir susiliecia su
kitomis, susidaro galimybé patirti naujy pojuciy ir
biiseny. R. Arnheim (1969, p. 113—114) raso apie ho-
listin} intuityvyji pazinima. Kai intuityvios minties
elementai veikia erdvéje ir ateina momentas egzo-
tiSko meno groziui atsiskleisti, tada kitos kulttros
zmogiSkumas suvokiamas ne teoriskai, bet vidumi.
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pupils examining phenomena from the perspectives
of different fields of knowledge, thereby elaborating
themes and emphasizing general educational goals.
Integration needs co-operation between subject spe-
cialists and generalists, and between schools and the
cultural environment. The National Board of Educa-
tion has confirmed that the Core Curriculum for Pre-
school Education 2000 is to be observed until further
notice. The education provider shall prepare and ap-
prove a curriculum for education in compliance with
the provisions of the Core Curriculum. The quality
of education is evaluated at national and local levels.
Because there is little or no comparative aesthetics or
multicultural focus in the arts education curriculum
of schools, we have started to consider these issues
in the arts pedagogy of teacher education. During re-
cent years the arts have had a difficult time in schools
and in teacher education.

A number of arts lessons has been decreased both
in pre-schools and basic schools, and in kindergarten
teachers’ and classroom teachers’ education. Dance
is not even taught in most schools and drama is of-
ten only an extra-curricular activity. Nikitina (2003)
emphasizes the significance of integration, for exam-
ple, in physical education, where both social and aca-
demic skills can be developed. According to Eisner
(2000), during the past twenty years there has been
an accountability movement and a fear (in the arts
education community) that schools feel pressure to
divert instructional time and resources toward test-
ed areas in the curriculum, such as math and read-
ing. This has also happened recently in Finland. At
the same time the Finnish society has been rapidly
changing towards a more multi-ethnic society where
people of diverse cultures strive to maintain their in-
dividuality. Thus the new challenges and possibili-
ties in music and arts education in Finnish schools
and teacher education need to be discussed.

1. Theoretical basis of the study

In education we must underline that understand-
ing of differences enables to appreciate and eventual-
ly understand others. In multi-cultural arts education
there is a discussion about universal aesthetic that as-
sumes that all people respond to art or beauty in the
same way because the arts are a universal language.
The arts need to be understood within their original
context (Chanda, 1992; Lieberman, 1999). On the
other hand, when our culture comes out suddenly
from its old bounds and makes contacts with other
cultures we become interested in new possibilities of
feeling and being. Arnheim (1969, 113—-114) writes
about holistic intuitive cognition when the compo-
nents of intuitive thought processes interact within
a continuous field and there comes a point when the
‘beauty’ of an exotic art becomes apparent to us and



Meninis ugdymas turéty pakeisti savo supratima apie
meng ir apie tai, kaip ji reikéty mokyti priimti ir su-
vokti.

Muzikos irmeny integravimas yra daugiareikSmis
ir daugiakontekstis reiskinys, todél meno mokytojai
neturi bendros nuomongs apie jo integravima ir tokj
ugdymo tikslg (Mota, Costa, 2004). Integruoti mena
galima per projektini (Ruismaki, 1999), temini mo-
kyma, pateikiant daugiaplan¢ informacija (Gardner,
1983), taikant menus akademiniams dalykams mo-
kyti, {vairiy meno formy (muzika ir tapyba) tarpdis-
cipliniSkumui pabrézti (Ruokonen, Virkkala, 1997;
Ruokonen, 1998), perkeliant meno dalyky Zinias {
nemeninius dalykus (Mishook, Kornhaber, 2006).

R. Root-Bernstein (2001) formuluoja problema,
ar muzikos ir moksly Zinios yra skirtingos, ar jos
rodo vienoda mastymo biida. Analizuodamas moks-
lininky, kurie ir muzikavo, veikla, gilindamasis {
tai, kaip jie taiké muzikos zinias savo moksliniuo-
se darbuose, autorius teigia, kad tiek muzika, tiek
mokslas yra bendros visiems dalykams ,,mastymo
priemonés®. Jis teigia, kad kiirybingi zmonés ge-
ba sieti tarpdalykines zinias. J. Mishook, M. Korn-
haber (2006) savo straipsnyje remiasi J. Catteral ir
L. Waldorf (1999) tyrimy duomenimis. Jie igyvendi-
no efektyvia meny integravimo programa, pasieke
gery rezultaty ir nustaté, kad, pirma, visy dalyky
pamokos planas turi biiti pagristas programos stan-
dartais, tad menai bei meny pamokos turi biiti vie-
nodai svarbiis. Antra, turini reikéty suvokti kaip ga-
lintj turéti ne vienintele forma, o patirtis turéty bati
vertinama planingai. Trecia, biitina suvokti rySius
ir pateikti rimty idéju teminio mokymo klausimu.
J. Moshook ir M. Kornhaber (2006) nustat¢, kad ly-
giaverciai santykiai tarp meny ir kity dalyky daznia-
usiai formavosi tose mokyklose, kurios deklaravo sa-
vo meninio ugdymo misija, o ju administracija turéjo
meninio ugdymo patirtj ir émési atsakomybes.

J. Banks (1989) mini 4 pozitirius, kaip 1 meny
programa integruoti daugiakultiirini turini, ir nustato
ju efektyvuma: maziausiai paveikus yra ,,bendradar-
biavimo“, veiksmingiausias — ,,socialiniy veiksmuy‘.

Ar bendradarbiavimo pozitiris, skatinantis mo-
kytojus ijtraukti iZymiausius tautos menininkus i
programa, vertinamas vien tik i§ estetinés perspek-
tyvos? Daugelis pavyzdziy rodo, kad jie jtraukiami
1 programa, taciau be tam biitiny detaliy. Antra, et-
ninis pozitiris jveda sgvokas, temas ir perspektyvas,
aktualias konkreciai etninei grupei. Meninio ugdymo
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we grasp the humanity of another culture, not theo-
retically but imaginatively. In arts education we must
change our philosophy about the arts and how they
should be taught, listened to and viewed.

Music and arts integration is a theme of many
meanings and contexts and arts educators do not have
a universally shared agreement on what arts integra-
tion is or whether arts integration should be a goal of
arts education (see Mota & Costa, 2004). There are
many possible meanings of arts integration: project-
based learning (Ruisméki, 1999), thematic learning,
multiple intelligences (Gardner 1983), the use of
arts in studying academic disciplines, inter-dicipli-
narity among different art forms (such as music and
painting) (Ruokonen and Virkkala, 1997, Ruoko-
nen, 1998), and transfer of knowledge across artistic
and non-artistic disciplines (Mishook & Kornhaber,
2000).

Root-Bernstein  (2001) guestions, however,
whether music and science are different types of in-
telligence or whether are they two manifestations of
common ways of thinking. By focusing on scientists
who have been musicians and on the ways they have
used their musical knowledge to inform about their
scientific work, the author argues that music and sci-
ence are two ways of using a common set of “tools
for thinking” that unify all disciplines. He explores
the notion that creative individuals are usually pol-
ymaths who think in trans-disciplinary ways. Mi-
shook and Kornhaber (2006) refer to Catterall’s and
Waldorf’s (1999) study in their article: they carried
out an effective arts integration programme with sig-
nificant results and discovered most important issues.
Firstly that lesson plans should grow from the nation-
al curriculum standards in every content area and the
arts and arts lessons should be of equal importance.
Secondly, the content should be seen through more
than one form and experience should have planned
assessment. It was also important to see connections
and come up with greater ideas for working seriously
on thematic learning. According to Moshook & Ko-
rnhaber (2006), the study of coequal relationships
between the arts and other content areas occurred
most often in schools where there was a strong arts
mission as well as arts- educationally experienced
and committed administrators.

Banks (1989) writes about four approaches in-
tegrating a multi-cultural content into the arts cur-
riculum and qualifies these by level of effectiveness,
from ‘contribution’ as least effective to ‘social action’
as most effective. First, a contributions approach,
which encourages educators to include ethnic heroes
into the mainstream, is viewed mainly from a aes-
thetic perspective.

In most examples these are infused into the cur-
ricula but without much reference to the particulari-
ties they should need. Secondly, an ethnic additive
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uzsiémimuose turéty buti naudojama specialios me-
no technonologijos, biidingos tam tikrai kultiirai ar
etninei grupei. Trecia, J. Banks (1989) jveda trans-
formavimo savoka, kai programos tikslai ir strukttira
keic¢iami tam, kad atspindéty ivairias perspektyvas.
Temos, idéjos ir objektai pateikiami i§ skirtingy
perspektyvy ir keliais aspektais. Pavyzdziui, vienas
meno objektas gali blti vertinamas jvairiapusiskai,
todél studenty akiratyje turéty atsidurti ne produktas,
bet veiksmas, atspindintis tradicing esteting perspek-
tyva. Efektyviausias integravimo pozilris yra sociali-
nis-veiklos. J. Banks (1989) teigia, kad tai auksciau-
sio lygio tikrasis daugiakultiirinis ugdymas. Tuo atve-
ju studentai skatinami mastyti kritiskai ir galvoti apie
pokycius. Tai moralinémis ir etninémis problemomis
grindziamas procesas. Mene ypa¢ vertinga diskutuo-
ti ir vertinti kutiiros savokas, perspektyvas ir ivairiy
etniniy grupiy paradigmas.

I. Ruokonen (1999) atlikta atvejo studija apie
skirtingy etniniy grupiy muzikantus, gyvenancius ir
koncertuojan¢ius Suomijos mokyklose, parodé, kad
ju muzika tur¢jo trejopa poveiki: skatino kultiiring
civilizacija, ijprasmino kultiiring tapatybe ir ugdé to-
lerancija bei skatino pripazinima visuomengje, t.y.
buvo ugdanti.

Daugiaplané perspektyva leidzia biisimiems mo-
kytojams igyti supratimg apie skirtingus tikroveés ir
vaizduotés reiSkiniy matymo, klausymo ir patirties
budus.

Kaip teigia H. Blocker ir H. Gene (1995) tarp-
kultiirinés meny studijos vertingos tuo, kad jos,
pirma, leidzia placiau vertinti jvairiy Zanry menus,
antra, ugdo estetini ivairiy zanry suvokima, be to,
plecia gebéjima suprasti ir priimti kitas kultras ir pa-
galiau padeda suvokti ir vertinti kultiiry jvairove.

2. Atvejo studija

Integravimas galimas bendradarbiaujant dalyky
mokytojams ir klasés auklétojui bei mokykloms
ir kultlrinei aplinkai. Straipsnio tikslas — iStirti
timo programai ir ypa¢ meniniam ugdymui. Tyrime
dalyvavo universiteto ikimokyklinio ugdymo, klasés
auklétojy ir muzikos mokytojy rengimo programy
studentai (imtis N = 18 + 18). Jie refleksavo naujaja
programa, ieSkodami galimybiy integruoti muzikos
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approach introduces concepts, themes and perspec-
tives that are relevant to particular ethnic groups.
Arts educational workshops might, for example, fo-
cus on a special arts technique particular to a cultural
or ethnic group.

Thirdly, Banks (1989) introduces a transforma-
tion approach, when the goals and structures of the
curriculum are changed to reflect different perspec-
tives. Topics, ideas and objects are presented from
several ethnic perspectives and viewpoints. For ex-
ample, one art object can be viewed from multiple
perspectives and students might change their empha-
sis from product orientation to process orientation
reflecting some traditional aesthetic perspectives.
The most effective integrative approach is a social-
action approach. According to Banks (1989), this is
the highest level of true multi-cultural education. In
this approach students are encouraged to think criti-
cally and participate in their own thinking process
about change. This is a problem-based process and
problems usually concern moral and ethnic issues.
In arts it is essentially valuable to discuss and evalu-
ate cultural concepts, perspectives and paradigms of
various ethnic groups.

According to Ruokonen’s (1999), in a case study
of musicians from different ethnic cultures living and
giving school concerts in Finland; they had many ed-
ucational values in their musical presentations and
reflected their musical message in three ways: to in-
crease cultural civilization, to give more meaning to
cultural identification, and to increase tolerance and
acceptance in society.

The question of plural perspectives provides our
students in teacher education with an opportunity to
understand different ways of seeing, listening and
expressing the real and the imaginary.

According to Blocker and Gene (1995), the value
of multicultural study in the arts lies, firstly, in en-
riching our aesthetic appreciation of a wider range of
art genres and secondly in enriching our aesthetic ap-
preciation of a wider range of genres; it also increases
our understanding and capacity to communicate with
other cultures; and, finally, it helps to understand and
appreciate our own multi-cultural diversity.

2. Case study

Integration needs co-operation between subject
specialists and generalists, and between schools and
the cultural environment. The aim of this presenta-
tion is to study the new educational challenges of our
time which are met in the new Finnish curriculum
especially through the arts. This research is a case
study of (N = 18 + 18) university students in kinder-
garten, classroom, and music teacher education, who
were asked to reflect on the new curriculum finding



ir meno dalykus i ugdymo temas ir generuodami nau-
jas mokykly ir kultiros jstaigy bendradarbiavimo
idéjas. Bisimieji muzikos mokytojai (N = 18) sam-
protavo, kaip aktyvinti muzikinio ugdymo integra-
vimo procesa, mokykly ir kity istaigy bendradarbia-
vima. Biisimieji ikimokyklinio ugdymo mokytojai ir
klasés auklétojai (N = 18) gilinosi | naujaja bendraja
programg ir temini meninj ugdyma i$ tarpkultiiriniy
pozicijy. Tyrimo metodas: rainiai ir grupiné apklau-
sa. Pateikiami studenty samprotavimai apie naujaja
programa ir integruotinas temas bei patirtis daugia-
kultdirinio ir tarpkultiirinio meninio ir muzikinio ug-
dymo kontekste. Atlikta kokybiné studenty rasiniy ir
grupiniy apklausy rezultaty analizé. Ikimokyklinio
ugdymo ir klasés auklétojuy rengimo programy stu-
dentai analizavo tarpkultiirinius dalykus ir mazose
grupése rengé meninj projekta tarpkultiirine tema. Ju
veiklg stebéjo ir analizavo studenty grupés refleksi-
nése diskusijose.

3. Daugiakultiirinis mokymasis per mena

Studentai aiSkai formulavo miisy laikotarpio
i88tikius Svietimui: tarpkultlirinés temos dominuoja
ugdymo procese, siekiama integruoti dalyka, jo mo-
kyma ir ugdyma. Temos turi atspindéti jvykius ir at-
skleisti mokyklos kultiira.

Vaikai mano, kad jiems jdomiis dalykai turéty biiti la-
biau susije su aplinkos jvykiais, mes turétume labiau
propaguoti temini mokymaq, jtraukdami skirtingus da-
Wykus.

Kai klaséje sedi daugiau kaip 10 tautybiy vaikai, kal-
bantys beveik tiek pat kalby, as turiu pradeti nuo ele-
mentariy kultiry.

Pavasariui mes suplanavome daugiakultiirine temq
., Misy kultirinis palikimas “. Kultiiros savaités metu
meno priemonémis pristatysime miisy mokykloje besi-
mokanciy mokiniy is 4 tautiniy mazumy kultiiras.

Studentai, planuodami daugiakultiirini ugdomaji
projekta, atsizvelgé i mokiniy interesus ir ju raidos
etapus. Kiekvieno vaiko asmenybés ugdymas yra pa-
grindinis meninio ugdymo tikslas. Projekto tikslai:
kurti ugdymui palankia, individualuma ir savigarbg
skatinanCig aplinka; ugdyti bendruomeniskumo
jausma, pagrista lygybe ir tolerancija; praktikuoti me-
ninj ugdyma jausmams pripazinti ir valdyti; nustatyti
protines galias ir kiirybinguma lemiancius veiksnius;
taikyti meninj ugdyma psichologinam ir socialiniam
augimui; pripazinti estetinés patirties svarba gyveni-
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integration of music and arts in educational themes
and new ideas of developing co-operation between
schools and other cultural institutions. Music teacher
students (N = 18) were asked how they could create
more co-operation and integration in music education
between schools and other institutions. Kindergarten
and classroom teacher students (N=18) were asked
to reflect on the new core curriculum in the thematic
learning of arts in a multi-cultural perspective. The
research methods used were open writings and group
interviews of students. The thoughts and experiences
of students about the new curriculum and its integra-
tive themes are introduced particularly by focusing
on multi- and inter-cultural art and music education.
Qualitative analysis of students’ writings and group
interviews were made. Kindergarten and classroom
teacher students participated in multi-cultural studies
and planned in small groups an artistic project with a
multi-cultural theme; their works were also observed
and analysed in reflective group discussions with
peer student groups.

3. Multi-cultural learning through the arts

Educational challenges of our time are strongly
seen in students’ ideas: cross-curricular themes repre-
sent central emphasis in their educational and teach-
ing work and they want to integrate numerous sub-
jects, education and instruction. Themes should join
with events and are to be manifested in the school
operational culture.

Children think that the subjects they are interested in
should be better connected to the surrounding phe-
nomena; we should plan more thematic learning and
integrate different subjects in it.

When I see a class where there are over 10 nation-
alities and almost as many languages, I have to start
from the elementary cultures.

We planned a multicultural theme “Our cultural her-
itages” for the spring time. Four minority cultures
of our school children were presented during the cul-
tural weeks through the arts.

The pupils’ interests and developmental phases
are taken into account when students are planning
their multi-cultural arts education project. “Growth
as a person”, development of every child was the
most important goal of arts education for students.
Their objectives were: to create a growth environ-
ment that supports individuality and self-esteem, to
develop a sense of community based on equality and
tolerance, to use arts education in the recognition and
handling of feelings, to discover factors influencing
mental vigour and creativity, to use arts education
for psychological and social growth, to recognize the
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mo kokybei ir {vairiomis meninio ugdymo formomis
skatinti kultiirini bendradarbiavima.

Pirmiausia mes esame mokytojai ir kiekvieno vaiko
ugdymas mums turi riipéti labiausiai, mes turime gal-
voti, kaip ugdome kiekvieno vaiko pasitikéjimq savimi
ir kiek suteikiame laimés.

Svarbiausia mums yra bendravimas su vaikais, turi-
me pripazinti jy jausmus ir atsidavimq savo kultiirai.
Turime skatinti vaikus mintis reiksti laisvai ir kiirybin-

gai bendrauti.

Studentai teige, kad kultiirinis tapatumas ir in-
ternacionalizmas yra natiiralios meninio ugdymo te-
mos. Integruotas meninis ugdymas padeda vaikams
suprasti suomiy ir Europos kultiiry tapatuma. Menuy
pamokose vaikai atranda savo kultiirini tapatuma ir
ugdosi geb¢jima bendrauti. Geriausias biidas pazinti,
suprasti ir gerbti mena, kaip kultlirini pavelda, yra
skirtingy kultiry meno atradimas ir susipazinimas su
juo:

Per menq mes iSmokstame suprasti savo Saknis
ir kultirinio paveldo jvairove, gyvenimo bidq ir

filosofijq.
Muzika ir menas yra pats natiraliausias biidas daugia-
kultariniams ir tarpkultiriniams dalykams suvokti.

Studentai planavo, kaip i projekta itraukti menus
ir tarpkultiirini ugdyma. Projekto tikslas — susipazin-
ti su kai kuriomis kultiromis bei menais, suplanuoti
temin{ mokymasi bei numatyti veiklas ikimokyklinio
amziaus ar zemesniy klasiy vaikams (1-6 klasés).
Buvo suformuluoti kultiiriniai ir meniniai tikslai, o
teminis planas atitiko pagrinding programa. Disku-
sijose studentai i$siaiskino, ka svarbaus i§moko i Sio
tarpkultiirinio meninio ugdymo projekto:

1. Teminio periodo pradzioje biitina gerai iSstu-
dijuoti skirtingy kultiry muzikos ir meno
[vairove.

Planuojant ir aptariant projekta su vaikais,
bitina atsizvelgti { pokyc¢ius kulttiroje.
Muzikinio ir meninio ugdymo reik§meé kinta,
kiekviena kultiira turi ir saugo savo kulttri-
nes tradicijas ir tai turi biiti aptarta.
AutentiSka medziaga ir bendravimas su studi-
juojamos kultiiros menininkais yra vertingi
ir biitini.

Geriausias budas iSmokyti vaikus yra inte-
raktyvis kultiiriniai meno seminarai, kur jie
mokosi stebédami, klausydami ir veikdami.

102

importance of aesthetic experiences to the quality of
life and to use arts education in various ways for cul-
tural co-operation with others.

We are first of all educators and development of eve-
ry child should be most important, we have to think
of how we develop self-confidence and happiness of
every individual child.

Interaction with children is most important for us, we
must recognize their feelings and ideas of their own
culture.

We have to encourage children and give more space
for their ideas and creative interaction.

According to students, cultural identity and in-
ternationalism are natural educational themes in arts
subjects. Integrative arts education helps pupils to
understand the essence of the Finnish and European
cultural identities. Through the arts children learn to
discover their own cultural identity and develop abil-
ities for cross-cultural interaction. Discovering and
studying the arts of different cultures is the best way
to come to know, understand and respect the arts as
a cultural heritage.

Through the arts we learn to understand our roots
and the diversity of cultural heritages, philosophie
and ways of life.

Music and art are the most natural ways of teaching
multi- and inter-cultural issues.

Students planned how to integrate the arts and
multi-cultural education in their projects. The aim
of the project was to study some culture and its arts
and to plan a thematic learning period or project for
pre-school or school children (grades 1-6) to partici-
pate interactively in some culture and its arts. Both
cultural and artistic aims were included into it and
thematic planning followed a new national core cur-
riculum. Students considered in their assessment dis-
cussion some important issues they had learned from
their multi-cultural arts education project:

1. The variety of musical and artistic thoughts
in different cultures should be well studied at
the beginning of the thematic period,

The phenomenon of cultural change has to
be taken into account while planning and in
discussions with children,

The past and future roles of music and arts
education in transformation as well as pres-
ervation of cultural traditions are present in
every culture and should be discussed,
Authentic material is necessary and interac-
tion with an artist (of the culture studied) is
valuable if it is possible,

Interactive cultural workshops of the arts for
children: learning by seeing, listening and
doing is the best way to learn.



Keitimasis bendraujant palitgs visame pasaulyje.
Bendravimo gebéjimai — sudétinga uzduotis miisy
studentams. Pastebimas siekis tobulinti iSraiskos ir
bendravimo geb¢jimus. Kad vaikai suprasty iSraiskos
priemoniy vaidmeni ir svarba, jiems sudaroma ga-
limybé ugdyti savo gebéjimus jvairiomis iSraiskos
priemonémis. Meninis ugdymas sudaro salygas
praktikuoti iSraiSkos priemones ir kritiskai jas vertin-
t1:

Meninis ugdymas padeda ugdyti etines ir estetines
vertybes bendraujant.

Visada yra rySys tarp realybés ir israiskos pasaulio,
meninis ugdymas yra vienas jo tyrimo biidy.

Mes norime mokyti vaikus kalbéti laisvai ir gebéti kri-
tiskai vertinti Saltinius.

Studentai nustaté, kad, planuojant integruota ug-
dyma, svarbu:

1) atsizvelgti i vaiky mokymosi patirti ir intere-
sus,

2)
3)

mokyklai bendradarbiauti su Seima,
bendradarbiauti su muziejais, kulttiros ir meno
centrais kulttirinéje ir meningje erdvéje.

4. Busimyjy muzikos mokytojy nuomonés apie
mokykly ir kultiirinés aplinkos bendradarbiavi-
mo muzikinio ugdymo srityje plétros galimybes

Siuo metu Suomijoje veikia 150 muzikos mo-
kykly, kuriose mokosi apie 50 000 mokiniy. Taip
pat yra daug privaciy, ypa¢ muzikavimo mokykly.
Salyje 11 konservatorijy ir Sibelijaus akademija tei-
kia auks$taji muzikini i$silavinima. Platus muzikos
mokykly tinklas iSugdé isskirting, muzikai jautria
auditorija, daugelyje Seimy muzikavimas, grojimas
instrumentu ar dainavimas chore yra jprasti dalykai.
Taciau dabartinése pagrindinio iSsilavinimo ir klasés
mokytojy rengimo programose atsisakyta demokra-
tinés nuostatos, kad muzika priklauso visiems. Galima
teigti, kad muzikinio ugdymo bendrojo lavinimo mo-
kyklose tikslas — ugdyti mokiniy muzikini mastyma,
estetinj ir kutrini suvokimg bei kurti palankig mu-
zikos mokymuisi aplinka, praktiskai ugdancig vaiky
muziking saviraiska ir itraukiancia vaikus i socialing
muziking veikla. Mokymo grupés sudaromos pagal
klases. Pirmus 6 metus muzikos moko bendryjy da-
lyky mokytojai, klasés auklétojai. 3 metus vyresnése
klasése — specialistai, muzikos mokytojai. Pagrin-
dinéje mokykloje taip pat vykdomas orientavimas
ir, esant reikalui, taikomas specialusis ugdymas.

103

KURYBOS ERDVES. Nr. 6, 2007

Change in the communication environment is
world-wide as well as media skills and communica-
tion are challenging for our students. They want to
improve their skills in expression and interaction.
They want to develop children’s understanding of
the media role and its importance and give them pos-
sibilities to improve skills in using the media. Arts
education helps them in their work with the media
and analysing it critically.

Arts education helps us working with the values of
ethics and aesthetics in communication.

There is always a relationship between the reality and
the media world, and arts education is one way to
explore it.

We want to educate children in freedom of speech and
critiquing sources.

Students identified some important issues while
planning integrative education:

1) learning history and pupils’ interests should
be taken into account,
home-school co-operation is a valuable tool
in planning,
regional co-operation with cultural and artis-
tic fields is needed (museums, cultural cen-
tres, art centres, concerts...).

2)

3)

4. Music teacher students’ ideas on developing
co-operation between schools and the cultural
environment especially in music education

At the moment there are some 150 music
institutions in Finland with a total of about 50,000
students. There are also numerous private music
schools, particularly music play-schools. Finland
has eleven conservatories, and the Sibelius Academy
provides higher education in music. An extensive
network of music institutions in Finland has given the
country an exceptionally receptive audience, since
the majority of families have personal experience in
making music, either by instruments or singing in a
choir. Unfortunately, at the same time a democratic
idea that ‘music belongs to everyone’ is missing in
the curriculum of basic education and classroom
teacher education. We can say that the aims of music
instruction in comprehensive school first by support
the development of the pupil’s musical thinking
and aesthetic and cultural awareness, and secondly
create the musical learning environment, in which
pupils can develop their own musical expression and
social musical activities in praxis. Teaching groups
in basic education are formed according to grades.
During the first six years, music instruction is usually
given by the generalist, a class teacher, who teaches
all or most subjects. Instruction in the three senior
forms is given by a specialist, a music teacher. Basic
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Naujosiose programose visoms klaséms numatytas
integruotas meninis mokymas, kai mokytojai jgyven-
dindami integruota temy mokymga ar projektus ben-
dradarbiauja tarpusavyje bei su kultiiros istaigomis
ar muziejais (Ruismaki, Ruokonen, 2006).

Anot L. Siponen (2005), bendryjuy dalyky mo-
kytojai integruoja muzika i kitus dalykus; dauguma
mokytoju pripazista praktine meno dalyky svarba
per pirmuosius trejus mokymo metus. Supranta-
ma, bendryju dalyky mokytojai turi bendradarbiau-
ti su kultiiros istaigomis, nes specialisto pamokos
praturtina meninj ugdyma.

Ka mano dalyky mokytojai apie integravima?
Biusimieji dalyky mokytojai buvo paprasyti teikti
pasitlymuy, kaip plésti muzikos integravima mokyk-
loje, samprotaujant visais galimais aspektais: pro-
gramy, turinio, institucinio lygio, mokymo metoduy,
mokomosios medziagos irt. t. Bisimi dalyky mokyto-
jai generavo daug integravimo idéjy, aptaré muzikos
bei muzikos mokytoju padetj ir vaidmeni Suomijos
mokyklose. Salies procesus ir patirtj lygino su Sve-
dijos mokyklose, kur néra muzikos mokytoju, labai
efektyviai vykdomu integravimu. Kiekvienu atskiru
atveju biitina subalansuoti integravima ir kooperavi-
ma, pirmiausia muzikinio ugdymo poreiki mokiniy
kasdieniame gyvenime. Kiekvienas vaikas turi teis¢
1 gera muzikinj ugdyma. Studenty diskusijy ir rasiniy
pagrindu buvo sudarytas mokykly ir muzikos istaigy
bendradarbiavimo galimybiy sarasas:

1. Igyvendinti bendrus projektus (miuziklai, koncer-
tai ir t. t.).

Lanksciau dalytis patalpomis, iranga, medziaga.
Bendradarbiauti tobulinimosi kursuose.
Bendradarbiauti teikiant specialyji ugdyma.

kv

Bendradarbiavimu teikti daugiau galimybiy mu-
zikai gabiems vaikams.

Bendrai puoseléti daugiakultiirini menini ugdy-
ma.

Bendradarbiauti planuojant ir vertinant muzikini
ugdyma mokyklose ir muzikos istaigose.

Siekti bendry muzikos teorijos, istorijos déstymo
tiksly bendrojo lavinimo mokyklose.

9. Bendrai rengti mokomaja medziaga.

10. Keistis specialistais.

11. Sudaryti lanksty studenty rengimo tvarkarasti.
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education also includes pupil counselling and, if
necessary, special education. In the new curriculum
integrative studies at all levels invite teachers to
co-operate with others or with cultural institutions
or museums during integrative learning themes or
projects (Ruismiki, Ruokonen, 2006).

According to Siponen (2005), generalist teachers
integrate music with other subjects and many teachers
have pointed out the importance of practical and
art subjects especially during the first school years.
It is understandable that the generalists also need
integration with the subject teachers and cultural
institutions to have specialists in the classroom in
order to enrich teaching in the arts. What do the
subject teachers think about integration?

In this study the subject teacher students of mu-
sic education were asked to plan new ideas on how
to develop integration in school music. Integration
ideas were requested for every possible level, for
example, curriculum, contents, institutional level,
teaching, materials, etc. Subject teacher students cre-
ated many ideas for integration. They also discussed
the situation concerning school music and the posi-
tions and roles of music teachers in Finnish schools.
They compared the situation of a very effective inte-
gration in the Swedish model where music teachers
from music institutes are nowadays also working in
schools and the positions of school music teachers are
disappearing. A balance in integration and the best
ways to co-operate in every individual case should
be taken into account, first of all pupils and their in-
dividual needs for music education in their everyday
life. Every child has a right to good and encouraging
music education. The following list presents possi-
bilities of developing integration between schools
and music institutions according to students’ discus-
sions and writings:

1. To create common projects (musicals, concerts,
etc.),

2. To develop flexibility (concerning buildings,
equipment, materials and teaching),

3. To build up co-operation in in-service training,

4. To create co-operation in special education,

5. To create co-operation and more development
possibilities for musically gifted pupils,

6. To develop co-operation in multicultural arts
education,

7. To co-operate in planning and evaluating music
education in schools and music institutions,

8. To share the common curriculum goals in music
theory, history, etc. at municipal school music
education level,

9. To develop common learning materials,

10. To share specialists in teaching,

11. To develop weekly schedules of students more

flexibly between schools and other institutions.



ISvados ir diskusija

Muzika ir menai — tai priemonés susipazinti su
kitomis kultiromis, suprasti ir priimti jas, todél svar-
bu gebéti dainuoti, groti, piesti ir Sokti taip, kaip tai
daroma skirtingose Salyse ir Zemynuose.

Etnomuzikinis ar daugiakultiirinis pozitiris pade-
da studentams per mena suprasti savo ir kity visuome-
niy kulttira, istorija.

Vienas i§ pagrindiniy tiksly — mokytis daugia-
kulttrinio meno veikloje. Biitina daugiau démesio
skirti tokiai muzikai ir tokiam menui, kuriuo vaikai
ir studentai domisi uz mokyklos riby.

Tyrimu nustatytas pliuralizmas daugiakulttrinio
meninio ugdymo klausimais. Planuodami daugia-
kultiirini meninj ugdyma, studentai operavo tokiomis
savokomis, kaip: nattrali aplinka, religija, folkloras,
istorija, socialinés organizacijos, lytis, tradicinis atli-
kimas, perteikimo biidai.

Meninio ugdymo vizija nubréz¢ siekiamybe per-
teikti ikimokyklinio ir mokyklinio amziaus vaikams
autentiskq ir reikSmingg kultiirini pavelda bei po-
ky¢ius pasaulio kulttrose.

Apibendrinant studenty nuomones, galima teig-
ti, kad integruotas meninis ugdymas reikalauja daug
kiirybiskumo, kurio pagrindiniai principai yra tokie:
¢ Nezlugdyk kiirybiskumo.
¢ Neatimk dziaugsmo i§ draugy.

*  Gerbk skirtumus.

e Leisk vaikams kasdien patirti ka nors grazaus ir
tuo zavetis.

* Atleisk visiemas nevertinantiems
biskumo.

e Nesiek igyvendinti savo svajoniu ar plany per
vaikus, leisk jiems svajoti ir ieSkoti savo kiry-
bos keliy.

«  Skirk laisvo laiko sau.

*  Nevargink saves ir kity.

*  Nepasiduok— mokykis i§ kiekvienos situacijos.

tavo kiiry-
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Conclusion and discussion

Music and the arts are useful tools for learning
about, understanding and accepting other cultures.
There fore it is essential to sing, play, paint and dance
in the styles of different countries and continents.
Ethno-musicological or multi-cultural approaches
help students to understand their own culture, history
and other societies through the arts. One important
aim is that the multi-cultural arts should be learnt
as much as possible through live performances. The
music and arts that children and young students ap-
preciate outside school should be also given serious
attention. Pluralism of artistic thoughts in multi-cul-
tural integrative education was found in this case
study. The determinants of artistic concepts such as
natural environment, religion, folklore, history, so-
cial organisations, gender, traditional styles of per-
formance, and modes of transmission were present
in planning multi-cultural arts education. We found
arts education visions: firstly, to achieve results in
the spirit of authentic and meaningful cultural trans-
mission, and, secondly, to describe the phenomenon
of change in the world’s cultures for our students as
well as pre-school and school children.

A creative attitude is needed in integrative arts
education, as our students summarized:

*  Don’t kill creativity,

*  Don’t steal happiness from your friends,

* Respect all differences,

e Give children daily experience and enchant-
ment,

* Forgive those who don’t respect your creativity,

* Don’t look for your dreams or lost creativity in
your children, let them have their own dreams
and find their own ways of creating,

¢ Remember to have free moments,

*  Don’t stress yourself or others,

* Don’t give up — you can learn from every situ-
ation.
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