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VAIKU DARZELIO PEDAGOGIKOS
SPECIALYBES STUDENTAI KAIP MENO
DALYKU UGDYTOJAI

Anotacija

Straipsnyje pristatomas naujas modelis, kurio
objektas — vaiky darzelio pedagogo pasitenkinimas
darbu, darbinis jautrumas ir apskritai darbinis pasiten-
kinimas, i§gyvenamas kaip meninio ugdymo specialis-
ty. Sis modelis paremtas darbinio pasitenkinimo, su-
sieto su savivokos ir motyvacijos modeliais, tyrimu.
Jo pagrinda sudaro trys glaudziai tarpusavyje sgvei-
kaujantys elementai. Svarbiausias vaidmuo atitenka
pusiausvyrai tarp asmens pripazistamos (realusis AS)
iridealios (idealusis AS) savivokos. Antras svarbus ele-
mentas — motyvacija mokytojo pareigoms atlikti. Tre-
Ciasis modelj sudarantis elementas — tai stiprus ir akty-
vus rySys su kai kuriomis meninio ugdymo sritimis.
Sis elementas gali biiti vadinamas darbo orientacija.
Modelis buvo patikrintas 2005 m. pavasari, i tyrimg
itraukiant Helsinkio universiteto vaiky darzelio peda-
gogu specialybés studentus (N = 128), atsakiusias i
anketos klausimus.

Esant savivokos pusiausvyrai, asmenybés vertés
suvokimas yra stiprus ir pozityvus, jo(-s) pasitikéji-
mas savimi tvirtas ir patvarus, auksto lygmens. Tai
tampa stipriu meniniu ugdymo pamatu. Idant buty
juntamas pasitenkinimas meninio ugdymo rezultatais,
biitina visy trijy elementy koreliacija. Vaiky darzelio
pedagogo ugdymas siejamas su Siy elementy formavi-
mu studijuy procese ir teikiama pagalba studentams,
kad susidaryty biitinus igtidzius. Tie igtidziai reika-
lingi apskritai dirbant su vaikais, o ypac realizuojant
meninio ugdymo uzdavinius. Idealiu atveju vaiky dar-
zelio pedagogui buidingas pasaukimas darbui, geri vi-
sy meninio ugdymo (muzikos, sporto, dailiyjy menuy,
etc.) igtdziai, gera savivokos pusiausvyra. Rezultatai
rodo, kad profesionali orientacija yra artimai susijusi
su misy modelyje iteisinta savivoka.

Prasminiai ZodZiai: meninis ugdymas, vaiky dar-
zelio pedagogy specialybés studentai, darbiné gero-
vé, darbinis pasitenkinimas, poZzitiriai

Ivadas

Sukurto ir iSbandyto modelio (vaiky darzelio,
pedagogo, meninio ugdymo specialisto) esmé — pa-
sitenkinimas darbu, jo prasmingumo suvokimas ir
malonumo potyris, t. y. darbiné gerové dél patiriamo
dziaugsmo. Modelis sukurtas remiantis ankstesniais
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Abstract

In this article we report formation and testing
of a new model focusing on kindergarten teachers’
work contentment, work sensibility, and generally
work satisfaction as art educators. The model is ba-
sed on work satisfactory research in connection with
self-conception and motivation models. It is built on
three elements which are in strong interaction with
each other. The most important role is a balance bet-
ween a person’s recognized self-conception and the
ideal self-conception. The second area consists of ge-
neral motivation in teaching. The third element in the
model is intense and active association of some of art
education many substance areas. This element could
also be called orientation in work. The model was
tested with kindergarten teacher students (N = 128)
at Helsinki University in the spring of 2005. They
answered a series of questions based on the model.

When a balance in the area of self-conception is
reached, a person’s self-conception is strong and po-
sitive, his/her self-confidence is strong and self-ap-
preciation is of high level. That builds a strong basis
for teaching art. To feel satisfaction in art education
all three elements are necessary to be present some
level. Teacher education is generally responsible for
the creation of these elements and help students to
gain necessary skills to work with children generally
and in art education especially. In an ideal situation
a kindergarten teacher has a vocation to work, good
skills in all substance areas of art education (music,
sports, fine arts, etc.), but also a good balance of self-
conception. Results show that professional orienta-
tion is closely connected with self-conception in our
model.

Key words: art education, kindergarten te-
acher students, work welfare, job satisfaction,
attitudes

Background

In this research we have developed and tested a
model which includes (kindergarten teacher) art edu-
cator’s work contentment, meaningfulness of work
and work enjoyment, broadly speaking wellbeing at
work in connection with happiness at work. It is ba-



darbinés motyvacijos ir orientacijos, profesionalios
savivokos ir pasauléziliros tyrimais.

Sis modelis apima nuolat tarpusavyje saveikaujan-
Cius tris pagrindinius elementus, i§ kuriy svarbiausias
1) — ,,pusiausvyra tarp samoningo saves ir idealiojo
saves®, t. y. tarp realiojo As ir idealiojo As. Kitas ele-
mentas — 2) ,,mokymo ir mokymosi motyvacija®,
o treciasis — 3) ,,intensyvus, funkcinis (veikiantis)
santykis su kuriuo nors meno dalyku®, (pavyzdziui,
muzika, pieSimu, etc.), nes jie yra labai svarbis ir
artimi maziems vaikams (Ruisméiki, 1991; Harra,
2004; Ruisméki ir Tereska, 2006; Ruismiki ir Te-
reska, 2008). Tre¢iojo elemento biitinybé iSryskéjo
analizuojant ,,artimo ir teigiamo rysio su kuriuo nors
meno dalyku‘ duomenis.

Pasitenkinimo darbu modelis sukurtas ne tik re-
miantis ankstesniais tyrimo rezultatais ir iSvadomis,
bet ir motyvacijos teorijomis, profesionalios savi-
vokos ir saviefektyvumo tyrimu (Ruisméki, 1991;
Juvonen, 2000; Eccles ir Wigfield, 2002; Schmidt,
Zdzinski ir Ballard, 2006). Be to, modelis konceptua-
liame lygmenyje susijgs su daugeliu skirtingy tyrimo
sri¢iy (Hidi, Renninger, Krapp, 2004). Pirminés kon-
cepcijos elementai: savivoka, saviefektyvumas (pvz.,
Bandura, 1977; Pabares, 1997; Welch, 1995; Paja-
res ir Schunk, 2001; Torquati, Raikesa ir Huddles-
ton-Casasa, 2007), motyvacija, orientacija, jgidziy
ivaldymas, darbo prasmingumas, pasitenkinimas,
pusiausvyra tarp realiojo AS ir idealiojo AS, saviver-
té, gyvenimo valdymas ir, apskritai kalbant, viso gyve-
nimo gerové. Oreck’o (2002) atliktas JAV mokytoju
tyrimas parodé, kad i§ visy asmeniniy ypatybiy savo
paties jvaizdis ir saviefektyvumas yra stipriausiai su-
sij¢ su meny taikymu mokant.
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sed on earlier research on work motivation and orien-
tation, professional self-conception and world view.

The model includes three basic elements which
are in continuous interaction with each other. Of these
elements the most important is the 1) “balance betwe-
en conscious self and ideal self”, 2) “motivation to-
wards teaching and learning” is another element, and
3) “intensif, functional (operational) relationship with
some art subject” (like music, physical education,
painting, etc.) is the third one. Usually these art sub-
jects are very important and close to small children
(Ruismiki, 1991; Harra, 2004; Ruisméki & Tereska,
2006; Ruisméki & Tereska, 2008). The third element
was focused and sharpened analyzing data on “close
and positive relationship with some art subject”.

The contentment model was built relying on ear-
lier research results and thoughts of researchers. The
model is based on motivation theories, professional
self-conception research and self-efficacy research
(Ruisméki, 1991; Juvonen, 2000; Eccles and Wig-
field, 2002; Schmidt, Zdzinski & Ballard, 2006). The
model is connected with many different research
areas at a conceptualistic level (Hidi, Renninger &
Krapp, 2004). Elementary concepts are self-concep-
tion, self-efficacy (Bandura, 1977; Pajares, 1997;
Welch, 1995; Pajares & Schunk, 2001; Torquati, Rai-
kesa & Huddleston-Casasa, 2007), motivation, orien-
tation, mastery of skills, meaningfulness of work,
satisfaction at work, balance between conscious self
and ideal self, self-appreciation, control of life and
broadly speaking welfare in the whole life. Oreck’s
research (2002) on American teachers showed that
of all personal characteristics self-image and self-ef-
ficacy were most strongly connected to using of arts
in teaching.

Stiprus ir funkcinis (veikiantis) rySys su meno dalyku
Intensive and functional (operational) connection to an art subject

Pusiausvyra tarp realiojo AS ir idealiojo AS
Balance between conscious self and ideal self

Patenkintas ir laimingas
vaiky darzelio pedagogas /
Satisfied and contented
kindergarten teacher

Mokymo ir mokymosi motyvacija
Motivation in teaching and learning

Pav. Vaiky darzelio pedagogy pasitenkinimo darby modelis / Fig. Model of work contentment of kindergarten teachers

Optimalioje situacijoje idealusis AS ir realusis As
(samoningoji savivoka) sudaro visiska tarpusavio pu-
siausvyra. Tokiu atveju vaiky darzelio pedagogas jau-
Cia, kad ji(-s) daro butent tai, kq ji(-s) noréty daryti,
ir buti tuo, kuo noréty buti. Studenty mokymosi mo-
tyvacija patvari, stiprus funkcinis rySys su meno da-
lykais (kurie taip pat yra svarblis maziems vaikams).

The ideal self-concept and the conscious self-con-
cept are fully balanced with each other in the optimal
situation. Being so, a kindergarten teacher feels that
she / he is doing exactly what she / he wants to do
and be. Motivation in teaching and learning is good
and the kindergarten teacher has close, intense func-
tional relationship with the art subjects (which are
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Esant pozityviai savivokai, studentas —blisimasis vai-
ky darzelio pedagogas tiki savo galimybémis dirbti
meno srityje, o tai didina jo motyvacija. Kad vaiky
darzelio pedagogas biity patenkintas meninio ugdyto-
jo pareigomis ir atlickamu darbu, jam reikalingi visi
trys minétieji komponentai — negali trikti né¢ vieno
i$ ju. Savivokos pusiausvyra teikia tvirta pagrinda
prasmingam meninio ugdymo darbui. Esant pusiau-
svyrai, vaiky darzelio pedagogas pasizymi stipria sa-
vigarba, nesvyruodamas pasitiki savimi, jo saviverté
auksta. Jeigu norima tobuléti, kaip mokytojui, reikia
turéti aiskia vizija. Visiska pusiausvyra tarp idealiojo
AS ir realiojo AS vargiai galima, kol nepriimamas A4s
toks, koks esu. Visada galima tobuléti, taciau tuo pat
metu biitina atsiminti, kad tobulumui riby néra.

Vien tik idealiojo-sqmoningojo AS pusiausvyros
neuztenka. Bitinas doméjimasis mokymu ir moky-
musi, meno srities dalykais. Jeigu yra vaiky darzelio
pedagogo asmenybei budingi du i§ triju elementy,
tai suvokiama darbo prasmé ir mégaujamasi darbu.
Mokymosi motyvacija kiekvienam pedagogui itin
aktuali, nepriklausomai nuo mokymo lygmens. Vai-
ky darzelio pedagogo doméjimasis mokymu stipriau-
sias, jei darbas suvokiamas kaip pasaukimas, kaip
gyvenimo tikslas ir misija, akivaizdi savivokos pu-
siausvyra. Mokymo motyvacijai palaikyti itin svar-
bus doméjimasis mazy vaiky ugdymo procesu, kar-
tu ir mokymosi fenomenu apskritai. Pats mokymosi
procesas iSryskina vaiky darzelio pedagogo troskima
sekti ugdymo naujovémis, tobulinti save kaip moky-
toja. Visa tai yra glaudZiai susij¢ su mokytojo darbo
savirefleksija ir savo samoningumo bei pastabumo
vystymu.

Siame kontekste savoka ,,funkcinis® reiskia vai-
ky darzelio pedagogo suinteresuotuma, veikla ir ge-
béjima (pavyzdys paimtas i§ muzikos srities) groti
instrumentais, daryti jraSus ir jy klausytis. Suintere-
suotumas pasireiskia ir noru tobulinti savo jgiidZius,
reikalingus kurti ar muzikiniams kiiriniams atlikti
solo ar kartu su kitais. Jeigu rySys su muzika stiprus
ir funkcionuojantis, vaiky darzelio pedagogas turi
galimybiy patirti pasitenkinima darbu ir dziaugsma
(Ruismiki, 1996). Pateiktame paveiksle elementus
skiriancios tiesés tikrovéje labiau primena vingiuo-
tas linijas, kadangi modelio elementy, nepaisant ju
santykinio stabilumo, svarba skirtingose situacijose
kinta.

Pagrindiné vaiky darzelio pedagogo rengimo uz-
duotis — palaikyti ir paremti minétuosius tris elemen-
tus. Ugdymas turi padéti studentams, biisimiems vai-
ky darzelio pedagogams, rasti savivokos pusiausvyra,
tobulinti savo, kaip mokytojo, asmenybg ir galiausiai
tobulinti vertybes ir doméjimasi skirtingomis meno
sritimis. Sito turéty biti sickiama keliant studento-bii-
simojo pedagogo samoningumo lygj, pasitelkiant sa-
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also important for young children). Self-conception
being positive, he believes in his possibilities to work
in the field of art, and this will lift up motivation. To
feel comfortable working as an art educator, the te-
acher needs all three components mentioned; not one
of them may be missing. Balance in the self-concept
area forms a solid basis of meaningful art education
work. When balance is reached, the kindergarten te-
acher has a strong self-respect, his self-confidence is
good and self-esteem is high. If one wants to develop
oneself as a teacher, he/she must have a clear vision
about the direction of ambition. Full balance betwe-
en the ideal self and the conscious self is hardly pos-
sible to be found before one accepts oneself for what
one is. You can always develop but at the same time
you must remember that no one is perfect.

The mentioned balance alone is not enough; the-
re also must be interest in teaching and learning in
connection with an art subject. If two out of three
elements come true, a kindergarten teacher may feel
her / his work meaningful and enjoy work. Motiva-
tion of learning is vital in the work of every teacher
no matter of the level the teaching takes place. In
a kindergarten teacher’s work interest in teaching
is deepest when the work is experienced as a voca-
tion, a purpose of life and a mission associated to
balance in the areas of self-conception. Motivation
in teaching emphasizes interest in small children’s le-
arning processes as well as in the learning phenome-
non as a whole. Own learning processes highlight a
kindergarten teacher’s desire to follow the processes
in the field of education and research together with a
passion for developing oneself as a teacher. All this
is closely connected with self-reflection of teaching
work and developing one’s own consciousness and
awareness.

The functional meaning in this context is: a kinder-
garten teacher’s interest, activity and ability (example
taken from music) to play instruments, sing or parti-
cipate in music activities such as group or orchest-
ral music playing, choir singing, making recordings
and listening to them. This interest is also shown in
willingness to develop one’s own skills in creating
or performing music either alone or together with
others. If relationship to music is intense and func-
tional a kindergarten teacher has good possibilities
to feel satisfaction and enjoyment in her/his work.
(Ruismiki, 1996). In Figure 1 straight lines between
the elements remind wavy lines as the weight and
meaning of the elements keep changing at different
times despite comparative stability.

The main aim of kindergarten education teachers
is to support and back up the three elements mentio-
ned. Education must help a future kindergarten te-
acher student find balance in the self-concept areas,
develop her/his personality as a teacher, and finally



virefleksija. Suprantama, ugdymo tikslas — studento
ziniy ir kasdieniniy jgidziy tobulinimas (Younger
et al., 2004; Trentacosta ir Izard, 2007). Kuomet
vaiky darZelio pedagogas isisamonina sprendimy
reik§me, jis geba matyti juos platesniame mokymo
ir mokymosi kontekste. Biitent tada jis / ji taip pat
geba suprasti ir jsisavinti dalyka. Salia institucinio
ugdymo (formalaus mokymo ir pedagogu rengimo)
labai reik§mingas, ieSkant pusiausvyros tarp minéty-
ju triju elementy, yra asmeninis mokymasis.

Tyrimo tikslas

Empiriniu tyrimu aiskintasi, kokias studenty, biisi-
mujy pedagogu mintis zadina darbinio pasitenkinimo
modelis (,,rodyklé” ar ,,pieStukas‘, pav.). Jy prasyta
iSanalizuoti save pagal §i ,,rodyklés® modeli. Paskai-
toje, kurios metu respondentai buvo informuoti apie
tyrima, aptarta Sio modelio trijy elementy svarba dar-
binio pasitenkinimo ir gerovés aspektais.

Helsinkio universiteto (N = 128) studentai, biisi-
mieji vaiky darzelio pedagogai, savirefleksijos biidu
ivertino duotaji modeli, kaip pavyzdi taikydami kai
kuriuos meno dalykus. Respondenty amzius — vidu-
tiniskai 22 metai. [$analizav¢ save ir taikydami duo-
to modelio elementus, respondentai atsaké | uzduoti
elektroniniu pastu. Atsakymy procentas didelis, Siek
tiek virsijo 90%.

Klausimai respondentams parengti remiantis ty-
réju surinktais duomenimis. Kai kurie i§ Siy apra-
Syti, nustatytos esminés temos, iSvados, iSaisSkinti
poziiiriai ir tyrimo problemos. Rezultatai rodo stu-
denty, biisimyjy vaiky darzelio pedagogy subjekty-
vy pasauli.

Straipsnio tikslas — iSaiskinti pasitenkinimo dar-
bu modelio tyrimo rezultatus ir apibrézti konkrecias
problemas. Ypac daznai pasireiskiantys diskursai bu-
vo ypac isryskinti. Vyraujantys tyrimo duomenys,
susieti su artimiausiu meno dalyku, buvo apraSyti
taikant kiekybinés analizés metoda. Skaiciavimai at-
likti ir po kokybiniy duomeny analizés, ir poklasifi-
kacijos.

Tyrimo rezultatai

Daugelis respondenty minéjo daugiau nei viena
meno dalyka kaip asmeniskai svarby. Kai kurie atsa-
kymai yra bendro pobuidzio, nes nepateikta asmeni-
nio pozilirio argumenty, tuo tarpu kiti — labai asme-
niski (Oreck, 2004). (Lentel¢je parodytos artimiausiy
respondentams meno dalyky sriciy linijos).
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develop the values and interest in different areas of
art. This should be done by raising the level of student
teachers’ consciousness through self reflection. The
aim of education must be raising of knowledge and
everyday skills of a student (Younger et. all., 2004;
Trentacosta & Izard, 2007). When a kindergarten te-
acher understands justifications of decisions, she / he
is able to place them in a broader context of teaching
and learning. That is when she / he is able to theoreti-
cally understand and master the subject area. Besides
institutional education (formal schooling and teacher
training) self-education is also a very important fin-
ding balance between the three elements mentioned.

Research aim

In the empiric part of our research we examined
what kind of thoughts the work contentment model
(“arrow” or “pencil” in figure 1) awakens in kinder-
garten teacher students. They were also asked to ana-
lyze themselves using the arrow-model. Instructing
research respondents we discussed the importance of
the three elements of the model in terms of work con-
tentment and welfare.

Kindergarten teacher students from the Universi-
ty of Helsinki (N = 128) deliberated the given mo-
del in their own reflection using some art subjects
as an example. Respondents were 22 years old. (me-
an) They answered the questions on email analyzing
themselves by the elements of the model. Answer per-
centage was high, a little over 90%.

In this research the researchers raised questions
basing on collected data. We have describe some cen-
tral themes, findings, questions and points of view
from data. Results showed a subjectively experien-
ced world of kindergarten teacher students.

The aim of research was to identity results and
questions which may specify and particularize the
construction of our model. Thematically vital and
frequently thrusting discourses were highlighted es-
pecially. The mainline subjects of data (regarding
closest art subject) were described using quantitative
analyzes done after data quantification. Quantifica-
tion was done having analyzed qualitative data and
built classification.

Results

Many respondents mentioned more than one art
subject area as personally important. Some wrote at
a general level without many personal points of view,
others at a very personal level (compare with Oreck,
2004). Table 1 shows general lines of the closest art
subject areas of the respondents.
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Lentelé / Table

Artimiausi respondentams meno dalykai / Art subjects closest for surveyed

Svarbiausias ir artimiausias meno dalykas / Most important and clo- | Atsakymy skaic¢ius / Number of answers
sest art subject

Muzika / Music 35

Dailieji menai / Fine arts 27

Fizinis ugdymas / Physical education 24

Amatai, tekstilé / Handicraft, textile work 13

Teatras ir savirai§ka / Theatre and self expression 4

Sokiai / Dancing 2

Literatora / Literature 1

IS viso / Total 101

Respondentams svarbiausias ir artimiausias
meno dalykas — muzika. Nemazai tiriamyjy akcen-
tavo dailiyjy meny ir fizinio ugdymo dalyky svar-
ba. Amatai, tekstilé ir keramika paminéti 13 kar-
tu. Maziausiai svarbiis dalykai — teatras, Sokiai ir
literattira (Ediger, 2004; Ruismaiki, Tereska 2006;
Welch, 1998).

Glaudus funkcinis rySys su kai kuriais meno da-
lykais

Tyrimo rezultatai aiskiai rodo, kad, teikiant is-
skirtinj démesj kuriai nors meno sriciai, ji savaime
iSryskéja ir darbe, todél tai galima susieti su mazais
vaikais. Domé¢jimasis kuriuo nors konkreciu meno
dalyku zymiai palengvina pastangas suprasti vaiko
interesus ir poreikius. Svarbu apsvarstyti ir suvokti
savo paties ry$i su visais ivairiais meno dalykais.
Tai savirefleksija. Darbu patenkintas vaiky darzelio
pedagogas privalo turéti elementariy ziniy ir igtdziy
i$ visy meno sri¢iy. Tadiau vien ziniy ir igldziy ne-
pakanka — reikalingas funkcinis bei asmeninis pasi-
Sventimas tam tikriems meno dalykams (plg. Elliot ir
Regelski, 2003: Schmidt, Zdzinski ir Ballard, 2006).
Jei vaiky darzelio pedagogas turi pakankamai reika-
lingy iglidziy, yra entuziastingas ir atsidaves, vaikai
neabejotinai susidomes tuo dalyku. Tai akivaizdu i$
daugelio atsakymu.

Vaiky darzelio pedagogas turi buiti visiskai atsi-
daves darbui. Stipraus rySio su menu pajauta yra ar-
timai susijusi su respondento savo paties gebéjimy
tam tikrai meno sri¢iai jsisgmoninimu. Jei respon-
dentas supranta meno ugdymo dalyky ir sri¢iy ivai-
rove, jis / ji geba isitraukti { nuostaby meno pasaulj.
PrieSingai, jei vaiky darzelio pedagogas nesuintere-
suotas meno dalyku ar pernelyg savimi pasitikintis,
tai neabejotinai atsispindés vaiky poziiiryje. Vis dél-
to svarbiausia, kad biity funkcinis rySys su visais
meno dalykais, ne tik su tais, kuriais yra susidomeje
vaikai. Tarkime, dalyky mokytojai (pvz., muzikos
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Music was the most important and closest art
subject for respondents. Also fine arts and physical
education were considered important by many sur-
veyed. Handicraft and textile work and pottery we-
re mentioned 13 times. The least important subjects
were theatre; dance and literature (see Ediger, 2004;
Ruismiki & Tereska, 2006; Welch, 1998).

Intensive and functional relationship to some of
art subjects

Results show clearly that when you give great im-
portance to some art subject area it will come occur
in your work and it is also possible to be transmitted
to small children. Interest in an art subject makes it
much easier to understand a child’s interests in dif-
ferent areas of life. It is consequential to considera-
te and become conscious of one’s own relationship
with all different art subjects, which also include self
reflection. A satisfied and contented kindergarten te-
acher must have the basic knowledge of and skills in
all arts. Mere knowledge and skill are not enough be-
cause functional and personal commitment through
intensive relationship with some of the art subjects
is also needed (compare Elliot and Regelski, 2003:
Schmidt, Zdzinski & Ballard, 2006). When a kinder-
garten teacher is skillful, enthusiastic and commit-
ted, it is sure that children will also be interested in
the matter handled. This could be seen in many ans-
Wers.

When children are brought up to see intense and
functionally close relationship with an art subject
area it is most necessary that a kindergarten teacher
is fully and totally committed. Sensing intensity in
art relationship is closely connected with a kinder-
garten teacher student’s (respondents’) own feelings
on his/her ability in a specific art subject area. When
one understands a deep variety inside art education
subjects and areas she / he is able to enter the wonder-
ful world of art. If, on the contrary, a kindergarten te-
acher is unconcerned or presumptuous towards an art
subject area it surely will show up in children’s attitu-
de. Thus, it is most necessary to have functional rela-



ar dailiyjyu meny mokytojas) gali turéti stipry rysi
tik su savo dalyko sritimi, bet vaiky darzelio peda-
gogui bitinas atviras ir drasus ryS$ys su visy rusiy
menais.

Svarbiausia uzduotis — pasitilyti maziems vai-
kams visy meno dalyky patirti. Viena respondenté
nurodé, kad ji ,,niekada nedaryty ty paciy klaidy, ko-
kias daré jos mokytojai*. Jie meno dalykus pateiké
vienpusiskai, atbaidanciai ir taip slopino saviraiska.
Skirtumy atradimas ir jy steb¢jimas — tai biidas nau-
jiems idealams rasti. Esant stipriam ryS$iui su meno
dalyku, svarbu dalytis savo pozityviais patyrimais
su vaikais ir tokiu buidu plésti ju eksperimentini pa-
sauli. Tai susij¢ ir su motyvacija darbe (plg. Blair,
1995).

Galima manyti vaiky darzelio pedagoga esant mo-
kytoja ar meno specialista apskritai. I§ atsakymy pa-
daryta iSvada, kad svarbiausias meno dalykas yra tas,
kurio igtudziy studentai turi daugiausiai. Atsakymai
rodo, kad, per daug démesio skiriant tik vienam me-
no dalykui, silpnéja igiidziai kitam. Vaiky darzelio pe-
dagogo darbe butina praktikuoti ,,taikomaji turini;
ir savo igldzius realizuoti pedagogiskai protingu ir
tinkamu budu.

Jei vaiky darzelio pedagogui biidingos stiprios
sasajos su meno dalyku, galima puoseléti atvira ir
smalsy vaiky pozitrij | tuos meno dalykus, kurie pa-
¢iam pedagogui nelabai jdomis. Vadinasi, reikia
gerbti paties vaiko doméjimosi sritis (Mori, 1996).
Veikiantis rySys reiskia labai konkrecius veiksmus.
Meno dalyky mokymas neturi bati tik ,,aukstosios
kultiiros” mokymas, jis gali apimti jvairiy patir¢iy
rodyma. Svarbiausia, kad visa tai biity pateikta kaip
vienodos svarbos dalykai. Kaip rasé¢ vienas respon-
dentas, kuo mazesni vaikai, tuo svarbiau, kad veikla
bty konkreti. Kitas rase, kad ,,svarbiausia yra tai,
kad vaiky darzelio pedagogas yra pasiruoSes leistis
i nuotyki su atviru ir tiriamuoju poZiiriu“. Mums
nebiitina zinoti galutinj veiklos rezultata, nors me-
no dalykuose deréty uzsiimti i tikslg orientuotomis
veiklomis.

Vaiky darzelio pedagogas turéty visiems daly-
kams skirti vienoda démesi, ne tik tiems, kurie jam
ar vaikams yra i{domiis. Bendras abipusis susidomgji-
mas vaiky grupéje puoseléja solidaruma ir vienybeg.
Sis bendras susidoméjimas gali labai padéti atlickant
daugelj uzduociy, taciau vaiky darzelio pedagogas tu-
réty atsiminti, kad jis turi sudominti vaikus naujais
dalykais. Pedagogas turi aktyviai dirbti, kad vaikai
ugdytysi jvairiapusiskai.
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tion with all arts subjects, not only with the ones that
children have interest in. It may be considered that
subject teacher (music or fine arts teacher) might ha-
ve intense relationship with her/his own subject area,
but a kindergarten teacher should have open minded
and brave relationship with all art subject areas.

The most important task is to offer little children
experiences in all art subjects. One answer of a res-
pondent was a wish “never make the same mistakes
as her own teachers had made”. They had made art
subjects one-sided, frightening and strangling self-
expression. Finding differences and observing dissi-
milarities is a way of finding new ideals. In intensive
relationship with an art subject it is also a question of
sharing one’s positive experiments with the children
and thus being able to broaden their experimental
world. This also has to do with one’s own motivation
at work (compare with Blair, 1995).

We can also speculate about a kindergarten teacher
being a general teacher or an art specialist. From the
answers we came to a conclusion that the most impor-
tant art subject is the one students have best skills in.
Answers show that too much concentration on only
one art subject would weaken the others. Essential
in kindergarten work is use of “applied substance”
which means that you must be able to use your own
skills in a pedagogically clever and reasonable way.

When a kindergarten teacher has intensive and
operational relationship with an art subject it is pos-
sible to develop an open and curious attitude to such
art subjects which may not be the closest to the te-
acher. This means respecting the child’s interest are-
as (see Mori, 1996). Operational relationship means
very concrete actions. Teaching of art subjects must
not be teaching of only “high culture”, it may inclu-
de exposure to many different experiences and, what
is important, they all should be presented as equally
valuable. Participatation and experimentation in ma-
king art is important. The smaller children are, the
more important it is to make the activity concrete,
as one of respondents wrote. Another said that “the
most important thing is that the kindergarten teacher
is ready to start an adventure with an open and explo-
ratory attitude ”. It is not necessary to know the final
result of the activity, although we are and should deal
with target-oriented activities in art subjects.

A kindergarten teacher should have operational
relationship with all subjects, not only with the one
he / she is interested in or with the one the children
are interested in. Shared mutual interest brings soli-
darity and unity into a group of children. This com-
mon interest may be a big help in many tasks, but a
kindergarten teacher should also remember to lead
children’s interests in new subjects. A teacher must
work actively to make children also pay attention to
many sided interest areas.
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Pusiausvyra tarp realiojo (samoningojo) AS ir ide-
aliojo A§

Surinkti ir iSanalizuoti duomenys parod¢, kad ti-
riamoje grupéje pusiausvyra tarp samoningojo saves
ir idealiojo saves gera. Dauguma respondenty paten-
kinti minétomis autokoncepcijomis. Tik keletas ju tu-
réjo pusiausvyros problemy. Dauguma respondenty
fvertino savaji 45, remdamiesi asmeniskai artimais
meno dalykais. Reikia pasakyti, kad pusiausvyra
galéjo susiklostyti ir dél meno dalyko mokymo, rei-
kalavimy ir savo jgudziy bei gebéjimuy suvokimo
(plg. Gardner, 1983). ,,Patirti pasitenkinimq muzikos
srityje man sunkiausia, kadangi esama didelés pra-
rajos tarp mano idealiojo saves ir mano suvokiamo
saves‘. Kai kurie respondentai mano, kad ju, kaip vai-
ky darzelio pedagogu, studijuy programose per maza
muzikos pamokuy, kad galéty gerai {sisavinti muzikos
mokymo turinj. Taciau galima pasiekti pusiausvyra,
jei tik kurio nors meno dalyko srityje yra pozityviy
eksperimenty.

Kai kurie respondentai ras¢ apie meno dalykus,
kuriy, ju manymu, sunkiausia mokyti. Pusiausvyra
ivertinta apgalvojant dalyko reikalavimus, lyginant
juos su savais (daznai per menkais) dalyko jgudziais.
Atrodo, kad daugiausia patirta muzikos srities sun-
kumy (10 atvejy). Antroje vietoje pagal kylancius
sunkumus pieSimas (4 atvejai) ir amatai (3 atvejai).
Sunkumuy, susijusiy su fiziniu ugdymu ir literatira,
nurodyta tik vienetai. Kai kurie respondentai aprasé
pusiausvyra, vartodami savivokos termina, kiti — sa-
viefektyvumo.

Vaiky darzelio pedagogo darbe viskas paremta
realistine savivoka, i kuria, suprantama, ieina gera
pusiausvyra tarp skirtingy asmenybés struktiiriniy da-
liy. Studijos svarbios visiems respondentams, nes jie
auga kaip zmonés. Svarbu biti patenkintam savimi.
Tokiu atveju vaiky darzelio pedagogas negali sakyti,
kad patys vaikai yra didelé vertybé, kad jie adekva-
tus ir pakankami. Pavojus kyla, jei pedagogas iteigia
mintj vaikams, jog jie visada turi biiti geriausi i§ visy
sri¢iy, tad nieckada nieko nebus pakankamo. Vienas
i$ respondenty gerai apibiidino §j dalyka: ,,Jei as visa-
da svajociau apie dalykus, kuriy neturiu, kaip suge-
béciau dZiaugtis Sia akimirka?*

Pusiausvyra tarp samoningojo savgs ir idealiojo
saves (= realiojo ir idealiojo AS) susijusi su psichine
sveikata ir savo tiksly suvokimu pries§ tampant vaiky
darzelio pedagogu. Svarbu, ar realistiskai vertinami
turimi igidziai ir gebéjimai. Siy dviejy dalyky rysys
yraraktas { pusiausvyra. Pusiausvyros pagrinda suda-
ro jausmas, kad asmuo atrado savo mokymo stiliy ir
kad jis yra nuoSirdziai susidomejgs tuo, ka jis daro.
Pusiausvyra susiformuoja tobuléjant link idealiojo
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Balance between the conscious self and the ideal
self

Generally speaking collected data showed that ba-
lance between the conscious self and the ideal self in
the target group is good. Most of respondents were
satisfied with the two self conceptions mentioned.
There were only few who brought up problems with
balance. Most of respondents evaluated their self con-
ceptions using personally close art subjects. Manifes-
tation of balance may also be dependent on conscio-
usness about an demands of teaching the art subject
and own skills and abilities. (Compare with Gardner,
1983). “In the field of music I find it most difficult to
be satisfied because in that area the gap between my
ideal self and conscious selfis too big”. Some respon-
dents thought that there are too few music lessons in
kindergarten teacher education to make them learn
the substance of music teaching. Some thought that
they are even more afraid to teach music than in the
beginning of music lessons. Still, it is possible to re-
ach balance if only there are positive experiments in
the field of some art subject.

Some respondents also wrote about art subjects
they think to be most difficult to teach. Balance was
evaluated speculating the demands of the subject
against own (often too small) skills in the subject.
Most difficulties seemed to be in the area of music
(10 cases). Next were drawing (4 cases) and handic-
raft (3 cases). Physical education and literary art we-
re found difficult in one case only. Some respondents
described balance using the term self-conception, ot-
hers using the term self-efficacy in different art sub-
jects.

In a kindergarten teacher’s work everything is ba-
sed on a realistic self-conception which naturally inc-
ludes good balance between different parts of self.
Study time is important to all teachers as they grow
up as human beings. It is important to be satisfied
with oneself. In that case a kindergarten teacher can-
not give voice to the expression that children themsel-
ves are of big value, that they are adequate and satis-
factory. Danger is that a teacher signals children that
they should always be the best in everything. One
respondent speculated this thing wisely: “If [ only
dreamed of the things I don't have, how could I be
able to enjoy this moment?”

Balance between the conscious self and the ide-
al self arises from mental health and awareness of
one’s own goals in becoming a kindergarten teacher
connected to realistic ideas about own skills and abi-
lities. Connection of these two things is the key to
balance. Balance is built on a feeling that one has
found his/her own style in teaching and that he one
is genuinely interested in what she is doing. Balan-
ce is formed through growing up towards the ideal



As. Daugelis respondenty rase, kad praktiniai meno
dalyky igiidziai yra artimai susij¢ su pasitenkinimu,
reikalingu vaiky darzelio pedagogui: zinojimas, kad
gebi mokyti vaikus meno dalyky, teikia pasitenki-
nimo (plg. Coté ir Levine, 2002).

Pedagogui biitina pazinti save, Zinoti savo stiprig-
sias ir silpnasias vietas. Asmuo turi atpazinti $iuos
elementus savyje, nes tai padeda jungti savo verty-
bes ir pozidirius. Atpazinus galimus savo trukumus,
imanoma juos likviduoti studijomis. Sis procesas
daugeliui studenty gali biiti viso gyvenimo uzduotis.
Jy atpazinimas yra to ilgo ir vingiuoto kelio pradzia.
Asmuo refleksijos buidu turi pasiekti pacias vieno ar
kito neigiamo pozitirio $aknis, kad gebéty pasikeisti,
t. y. paversti Sias neigiamas patirtis { stiprybe¢. Gebgji-
mas suvokti jvairius skirtumus ir prieSingybes teikia
galimybiy vienodai ir demokratiskai suprasti vaikus.

Jeigu siekiama tapti pedagogu, galin¢iu duoti vai-
kams teigiamy potyriy, pirmiausia biitinas analogis-
kas poziliris i save pati ir dalyka, su kuriuo turima
reikaly. Zinoma, gali kilti klausimas, ar imanoma vai-
ky darzelio pedagogui dométis beveik kiekvienu da-
lyku, ar imanoma pasiekti gery igiidziy i$ visy sriciy.
Iki tam tikro laipsnio galima sustiprinti doméjimasi
sudétingais dalykais, taciau jeigu jau taip atsitinka,
kad jus nekenciate, pavyzdziui, muzikos, nejmano-
ma prisiversti ja pamégti. Tokiu atveju vaiky darze-
lio pedagogas turi susitaikyti su §iuo tos srities faktu
ir savo kompetencijy ribotumu. Atpazinti savo ribas
labai svarbu: asmuo turi iSmokti gyventi su nepakan-
kamumo pojuciais ir stengtis galvoti: ,,pakanka to,
kad darau tiek, kiek galiu“. Svarbu atsiminti visus
savo gerus pozZymius, o taip pat biiti atlaidziam ir dé-
kingam savo gyvenimui.

Sunku rasti pusiausvyra, jei asmuo nejsivaizduo-
ja, kurie dalykai yra svarbiausi ir kuriais dalykais ver-
ta dalintis. Uzduoties srities konceptualizavimas pa-
deda atrasti galimybes darbe. Tokiu biidu asmuo gali
kryptingai nukreipti visa savo energija reikalingiems
dalykams, o ne vien tik ,,zvaigzdziy* vaikymuisi. Ta-
¢iau galima kelti sau aukstus standartus ir pagal juos
analizuoti savo zinias kaip pagrinda pakartotiniam
vertinimui.

Jeigu asmuo patenkintas savo gyvenimu, jis taip
pat daznai btina patenkintas ir kaip darzelio pedago-
gas. Taciau tam reikia valios, pastangy buti dar geres-
niam darbe. Daugelis atsakymy parod¢, kad idealusis
AS yra tas, kuris egzistavo atsakymy raSymo metu.
Vadinasi, respondentai pasieké reikalingg studijy pa-
kopa ir rado tinkamga ateities darbo sriti. Vienas i$
respondenty rasé: ,,esu gana patenkintas savo amaty
ir piesimo jgudziais, nes galiu islaikyti pusiausvyrq
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self. Many respondents wrote that practical skills in
art subjects are closely connected with satisfaction
as a kindergarten teacher: when you know that you
are able to work with children in these art subjects it
brings you satisfaction (compare with Cété & Levi-
ne, 2002).

Being a teacher it is essential to know oneself,
own strengths and weaknesses. One must recognize
these elements in oneself because that helps to link
own values and attitudes. When you recognize possib-
le negative attitudes it is possible to influence them
in studies. This process may be a lifelong task for
many students. Recognizing them is the beginning
of that long and winding road. One needs to go into
the roots of a negative attitude to be able to turn the
whole picture upside down: to form these negative
experiences into strengths. An ability to understand
differences and polarities gives a chance to unders-
tand children equally and democratically.

If the aim is to be a teacher who can and will give
children positive experiences, the first thing is to ha-
ve a positive attitude towards oneself and the subject
one is dealing with. One question, of course is: Can
a kindergarten teacher be interested in every subject
and is it possible to have good skills in everything?
To some degree it is possible to develop interest in
difficult subjects, but if it happens that you hate, for
example music, it is impossible to force oneself to lo-
ve it. In that case a kindergarten teacher must accept
the fact and restriction in a specific area. Recognizing
one’s own limitations is vital when we are trying to
develop ourselves to be better teachers. One must le-
arn to live with the feeling of insufficiency and try
to think: “it is enough that I am doing my best”. One
must remember all the good things in oneself and be
merciful and thankful to own life, too.

It is difficult to find balance if one has no idea
what the most important things are and what kind of
things are worth sharing. Conceptualization of an as-
signment field helps to find out possibilities at work.
In that way one can focus all the energy on right mat-
ters and not just chase the stars. Still, it is possible to
keep high level standards and analyze attainment as
a basis of reassessment.

If a person is satisfied with his / her own life, he/
she is often satisfied as a kindergarten teacher, too.
Still, this includes a will to develop to be even bet-
ter at work. Many answers showed that the ideal self
is just the one the respondents were at the time of
giving answers. This means that they have come to
the right study place and the right field of their futu-
re work. One respondent wrote: “I am pretty much
satisfied with my skills in handicraft and drawing so
it is possible to keep balance between my ideal self
and conscious self”. Many answers showed that it is
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tarp savo idealiojo AS ir suvokiamojo As“. Daugelis
atsakymy parodé, kad ijmanoma islaikyti pusiausvy-
ra, jeigu asmuo jauciasi stiprus i§ kurio nors meno
dalyko.

Jeigu praraja tarp idealiojo A4S ir realiojo 4s nedide-
1€, ji gali nesukelti jokios reakcijos. ,,Tarp mano idea-
liojo AS ir suvokiamojo AS yra nedidelis tritkis: noré-
Ciau biti aktyvesnis piesimo srityje. Taciau neradau
laiko ar energijos priversti kaip nors paveikti save.
Manau, kad tai reiskia, jog konfliktas tarp Siy dviejy
AS dar néra didelis, kad versty mane reaguoti.*

Daugelis respondenty svarsté, kiek jie galéty tole-
ruoti savo nepakankamuma ir démesio nekreipima.
Viena vertus, jie turéty priimti fakta, kad vaikai ne
kiekviena diena viskuo zavisi, antra vertus, kad mo-
kymo rezultatai, bendraujant su vaikais, ne visada ma-
tomi i§ karto. Kaip vaiky darZelio pedagogas, asmuo
turéty iSsiugdyti atlaidy pozitri i save bei vaikus ir
veikiau stebéti visa darbo karjera kaip mokymosi pro-
ceso kelig, kuris niekada nesibaigs (plg. Horppu ir
Ikonen-Varila, 2004).

Mokymosi ir mokymo motyvacija

I$ tyrimo duomeny lengva pastebéti, kad vaiky
darzelio busimy pedagogu, t. y. studenty motyvaci-
jos lygis aukstas. Respondentai gebéjo realizuoti
save dirbdami vaiky darzelio pedagogo darba. Moty-
vacija kazka daryti gali biiti dinamiskesné uz savivo-
ka ar saviefektyvuma. Miisy rodykliniame modelyje
(pav.) akivaizdu, kad paskata mokytis sudaro pama-
tus motyvacijai mokyti vaikus. Mokymosi motyvaci-
ja artimai susijusi su viso gyvenimo mokymosi stra-
tegijomis. Taciau mokymosi ir mokymo motyvacija
sudaro svarby vaiky darzelio pedagogo darbo pagrin-
da. NeiSmintinga tapti vaiky darzelio pedagogu, jei
pasiektas tik vienas, biitent, aukS¢iausias lygmuo
(stiprus ir veikiantys rySys su tam tikru meno dalyku)
(McCombs, Daniels ir Perry, 2008). Blogiausiu atve-
ju vaiky darzelio pedagogas sako: ,,Nenoriu auginti
vaiky, orientuoty i dalykq, noriu tik pasakyti jiems,
kq Zinau, ir tik tuos dalykus, kuriy specialistas esu‘.

Be mokymo motyvacijos negalima biiti paten-
kintam vaiky darzelio pedagogo veikla (Oreck,
2004). Tyrimo duomenys rodo, kad vaiky darzelio
pedagogo veiklos esmés — pamokymas, palaiky-
mas ar naujy keliy jiems atvérimas. Tai gali b-
ti teisingy klausimy formulavimas, naujy potyriy
iSkélimas ir / ar pasitilymas. Tai gali biiti gyveni-
mas kartu, buvimas autoritetu, suteikimas vaikams
naujy dalyky ir potyriy, diskutavimas su jais. Tai
gali buti zmogiSkumas, empatija ir jautrumas. Tai
gali bti situacijos suvokimas, asmeninio rysio su
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possible to be in balance if one feels strong in some
art subject.

If the gap between the ideal self and the conscious
self is not big enough, it may not lead to any kind of
reaction. “I have a small gap between my ideal self
and conscious self: I would like to be more active
in the field of drawing. Still I do not have time or
energy to force myself to action somehow. I guess it
means that the conflict between the two selves is not
big enough to make me react.”

Many respondents speculated about the amount
of tolerated own insufficiency and obliviousness. On
the one hand they should accept the fact that children
are not excited about everything every day and on the
other hand that the effects of teaching are not always
immediately seen in interaction with the children.
As a kindergarten teacher one should have a merci-
ful attitude to oneself and children and rather see the
whole work career as a learning process, which will
never be completed (compare with Horppu & Iko-
nen-Varila, 2004).

Motivation for learning and teaching

In this data it is easy to notice that the motivation
level for kindergarten teacher students is high. Res-
pondents were able to achieve and fulfil themselves
through their work as kindergarten teachers. Motiva-
tion for doing something may be more dynamic than
self conception or self efficacy. In our arrow model
(1) we can see that motivation for learning forms bac-
kground philosophy of motivation for teaching chil-
dren. Motivation for learning is closely connected
for with lifelong learning strategies. Still, motivation
for learning and teaching forms an important basis
for kindergarten teacher’s work. It is not wise to be-
come a kindergarten teacher if only the highest level
(intensive and operational relationship with some art
subject) is fulfilled (see McCombs, Daniels & Perry,
2008). In the worst scenario the kindergarten teacher
says “I don't want to bring up children, I just want
to tell them what I know and about the things I am a
specialist in”.

Without motivation for teaching you cannot be a
satisfied kindergarten teacher (compare with Oreck,
2004). Motivation for learning and teaching forms
the heart of being a kindergarten teacher. What might
this teaching then be? Our data shows that it can be
guidance, support or opening up new paths for chil-
dren. It can be asking right questions, bringing up
and offering new experiences. It could be living toget-
her, being a model, giving and sharing things and ex-
periences with children; discussing with them. It can
be humanity, empathy and sensitivity. It also may be



vaikais buvimas; tai gali biti metasupratimas apie
skirtingus dalykus ir vaikus. Ne visada pakanka
mokytis dalyky, turéty biti ir sekme lydin¢iy emo-
cijy (plg. Connor ir Georgia, 2001)

Kas galéty biiti mokymasis? Tai gali buti jausmai,
emocijos, potyriai, dalyky darymas, gyvas mastymas
ir dalyky apgalvojimas. Tai gali bati atvirumas ir sa-
vo supratimo apsvarstymas. Tai gali biiti saveika tarp
besimokanciojo, patarianciojo ir dalyko turinio. Tai
gali biiti saveika tarp motyvacijos, ambicijy ir valios.
Tai gali buti dalyky bandymas, pergalvojimas, karto-
jimas i§ naujo, jautimas ar numatymas. Tai gali buti
augantis darbinis nekantrumas, nuolatinés pastangos
veikti. Tai gali buti dZiaugsmas, stiprios emocijos,
auksty tiksly siekis. Tai gali biiti netgi menas.

Paprastai kalbant, pedagogas privalo turéti ziniy ir
gebéjimy jas toliau perduoti. Bendravimo gebé¢jimai
neatskiriami nuo vaiky darzelio pedagogo. Vienas i§
respondenty protingai parasé: ,,Kuomet lankiau mo-
kykla, turéjau daug mokytojy, kurie Zinojo, apie kq
kalba. Taciau jie nelabai gebéjo visa tai paaiskinti
tiems, kurie tuos dalykus isgirdo pirmq kartq.”

Motyvacija visada sutelkta kurioje nors vienoje
srityje. Vienas i§ respondenty pasidalijo mintimis
apie turimus igudzius: ,,Viena priezasciy, kodel no-
réjau tapti vaiky darzelio pedagogu, buvo tai, kad vi-
sada doméjausi daugybe dalyky, pavyzdziui, muzika,
piesimu, fiziniu ugdymu, kt. Taciau neturiu tokiy stip-
riy jgudziy, pvz., fizinio ugdymo, kad galéciau specia-
lizuotis tik toje srityje. Mano jgidziy ir motyvacijos
pakanka vaiky darzelio pedagogo darbui®.

Miisy tyrimas aiskiai parod¢, kad be turinio igi-
dziy sunku motyvuoti save mokyti vaikus meno. Jei-
gu asmuo turi galimybe mokyti ty dalyky, kuriuos
pats gerai iSmano, situacija bus gera. Tyrimas paro-
dé, kad studentai nori mokyti ty dalyky, kurie jiems
patiems patinka. Sis interesas tokiu biidu yra susijes
su motyvacija dirbti. Suprantama, geri kurio nors da-
lyko igtidziai savaime nereiSkia gero mokymo. Nuo-
latiné motyvacija tobuléti ir mokytis nauju dalyky
yra svarbi norint tapti geru vaiky darzelio pedagogu.
I8 atsakymy matyti, kad studento stadijoje svarbiau-
sia mokytis praktiniy profesijos igiidziy.

Atsakymai rodo, kad muzika yra pati sunkiausia
i§ visy meno dalyky (zr. Gharavi, 1994). Motyvacija
mokyti muzikos buvo mazesné nei mokyti pie$imo.
Respondentams atrodo, kad mokyti muzikos yra sun-
ku ir kad ju paciy igidziai yra tik vidutiniski ar pras-
ti. Viena savo motyvacijos objekta apras¢ taip: ,,Na,
neturiu pasaulyje geriausiy pradiniy muzikos moky-
mo jgidziy, kadangi muzikos baimé neleido man to-
bulinti jy“.
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situation consciousness, personal relationship with
children; it could be meta-understanding about diffe-
rent subjects and children. Often learning things is
not enough, there should be emotions of succeeding
in doing something (compare with Connor & Geor-
gia, 2001).

What could learning be? It might be feelings, emo-
tions, and experiences, doing things, living, thinking
and considering things. It might be openness and
dealing with own understanding. It might be interac-
tion with the learner, the adviser and the substance.
It might be interaction with motivation, ambition and
willpower. It might be rehearsing, trying, rethinking
and repeating, feeling or foreseeing things. It could
be growing impatient with doing things, persistent
trying with the motivation power. It might be enjoy-
ing, strong emotions, reaching high targets. It even
might be art.

Simply said, a teacher must have a message and
an ability to transmit it further. Communication abili-
ties are not apart of being a kindergarten teacher. One
respondent cleverly wrote: “During my time at scho-
ol there were many teachers, who knew what they
were talking about, but they were not especially good
at explaining it to someone, who has heard about it

Motivation always focuses on some area. One
respondent shared her ideas aboat her own skills as
follows: “One reason for wanting to become a kin-
dergarten teacher was that I have always been inte-
rested in many things like music, drawing, physical
education, etc. Though, I am not so good at, for exam-
ple, physical education that I could have specialized
in that area alone. My skills and motivation are well
sufficient for work as a kindergarten teacher.”

Our research clearly brought up that without sub-
stance skills it is difficult to motivate oneself for te-
aching children in the art area. If one gets a possibi-
lity to teach the subject which one has good skills
in, the situation will be good and in order. Research
also showed that students feel that they want to teach
subjects they appreciate themselves. Appreciation is
connected in this way with motivation for work. Na-
turally, good skills in some subject do not automa-
tically make good teaching. Permanent motivation
for developing oneself and learning new things are
important for becoming a good kindergarten teacher.
From answers it can be seen that during the study sta-
ge the most important thing is to learn practical skills
of the profession.

Answers showed music to be the most difficult
of all art subjects (see Gharavi, 1994). Motivation
for music teaching was lower that for teaching dra-
wing. Respondents felt that music teaching is labo-
rious and felt their own skills were only of average
or poor level. One described the focus of her motiva-



KURYBOS ERDVES. Nr. 9, 2008

Esant mokymo ir mokymosi motyvacijai, kur kas
lengviau toleruoti savo netobulumg ir kompetencijy
nepakankamuma. Daznai asmeninis dome¢jimasis yra
gera pradzia efektyviam ugdymo procesui organizuo-
ti. Neprivaloma iSmanyti viska apie kiekvieng daly-
ka. Su vaikais visur galima rasti jdomiy dalyky ir jais
pasidziaugti. Su amziumi, be abejo, lengviau priimti
savo trikumus ir ribotumus, susitaikyti su jais, o taip
pat ir mégautis gerais savo gyvenimo ir profesijos
pasiekimais. Siy apmastymy rezultatas — tai patenkin-
tas vaiky darzelio pedagogas, patenkintas zmogus ir
geras jo gyvenimas. (plg. White, 1990; Coté ir Levi-
ne, 2002)

Vaiky darzelio pedagogo asmenybeg praturtinanti
vertinga etiné prigimtis lengvai jzvelgiama respon-
denty atsakymuose. ,,Vaiky gestai, Sypsenos jy vei-
duose lengvai isduoda, ar jiems mokytis buvo gera
ir jdomu. Esu patenkinta savimi, kuomet matau vai-
kus laimingus ir patenkintus. Sis pavyzdys puikiai
atskleidzia apraSyta Sio darbo dali apie saveika ir
praturtéjima. Tai patvirtina ir kitas pavyzdys: ,,Pie-
Simas man yra svarbus ir islaisvinantis dalykas. Tq
kerintj ir iSlaisvinanti pasaulj noréciau parodyti ir
vaikams. Nuolat esu labai motyvuota naujai atrasti
save. Piesdama niekada nenustoju tobuléjusi. Taip
pat as labai susijaudinu, jei matau, kad vaikai domi-
si Siuo dalyku. Man geriausias atpildas yra vaiky
susidoméjimas piesSimu ir tapyba* (plg. Ji-Hi Bae,
2004).

Kitas respondentas raSo: ,,Man patinka mokyti
vaikus, ypac piesti, kadangi tai vaikui teikia pui-
kiy galimybiy atlikti jam prasmingus veiksmus
ir dziaugtis. Geras darbas leidZia vaikui jausti
pasitenkinimq savo veikla. Mokytojui taip pat la-
bai gera matyti vaikus, besidZiaugiancius savo
pieSiniu.*

Tyrimo duomenys rodo, kad motyvacija stipréja
supratus svarbius tam tikry dalyky darymo tikslus.
Mokant nuostabu stebéti vaiky dziaugsma, kai jiems
pavyksta, nuostabu matyti ju igidziy tobuléjima.
Svarbiausias s€kmingos mokymo ir mokymosi situ-
acijos Zenklas — tai sékmés jausmas ir igtidziy tobu-
l¢jimas. Mokymo motyvacija didé¢ja saveikaujant su
vaikais; nelabai susidoméj¢ vaikai gali buiti laikomi
pedagoginiu ir psichologiniu i$sukiu.

Vienas respondentas rasé, kad laisvumas mokant
taip pat skatina kiirybinguma ir palaiko auksta moky-
tojo sékmés jausmg. Sékmingumo jausmas stiprina
motyvacija mokyti ir buti vaiky darzelio pedagogu:
»Mano mokymo ir mokymosi motyvacija yra labai
didelé. Manau, kad niekada negalima jaustis viskq
Zinantis ir gebantis, reikia nuolat bandyti ir ieskoti
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tion: "Well, I didn't have the best starting point for
music teaching because my dread and fear of music
prevented me from developing my musical skills.”

If there is motivation for teaching and learning,
it is also easier to tolerate incompleteness in one-
self. Often own interest is a good starting point for
interest in the teaching process. You do not have to
know everything or like every subject. There are in-
teresting points of view in everything to be found in
children and what to share with them. Growing older
may help in the process of one’s own limitations and
restrictions. It also helps to enjoy good things in life
and one’s own profession. The result of speculations
is a satisfied kindergarten teacher, a satisfied human
being and good life (compare with White, 1990; Coté
& Levine, 2002).

The rewarding, valuable and ethical nature of
a kindergarten teacher’s work is easily seen in ans-
wers. “Children’s gestures, smiles on their faces evi-
dently show if learning is comfortable or exiting in a
positive way. I can be satisfied with myself when [ see
children happy and satisfied.” This example nicely
shows the interactive nature and a rewarding side of
the job. The same is seen in another example: “Pain-
ting is a liberating and important activity for me. In
that enchanting and liberating world I would also
like to lead children. I am very highly motivated to le-
arn myself all the time. In painting you can never be
complete. I get more and more exited if I notice that
children are interested in the subject, too. Children
into painting and drawing, give me the best reward”
(compare with Ji-Hi Bae, 2004).

Another respondent wrote: “I like teaching chil-
dren, especially drawing because it gives a wonderful
possibility for children to engage in own meaningful
and enjoyable activities. Good work gives children
a feeling of succeeding in what they are doing. It is
also very rewarding for the teacher to see a child hap-
py about his/her own drawing or painting.”

Our data shows that motivation grows from un-
derstanding meaningful goals of doing things. In te-
aching it is wonderful to notice the feelings of succe-
eding in children and also seeing the development
of children’s skills. The most significant sign of a
successful teaching and learning situation is the fee-
ling of succeeding and developing skills. Motivation
for teaching grows in interaction with children where
not interested children may be seen as a pedagogic
and psychological challenge.

One respondent wrote that the feeling of easi-
ness in teaching also makes creativity grow stron-
ger and the feelings of succeeding as a teacher are
athigh level. Succeeding feelings increase motiva-
tion in teaching and being a kindergarten teacher:
“My motivation in teaching and learning is at a
very high level. I believe that one can never be



keliy tapti dar geresniu mokytoju bei tapti supratin-
gu ir gyvenime tarnaujanciu zmogumi. Gebéti padéti
kitiems jy kelyje yra viena is svarbiausiy mano gyve-
nimo ambicijy‘.

ISvados

1. Geriausiu atveju poliariSkumas ir prieStaravimai
(pavyzdziui, tarp darbo reikalavimy ir turimy
igiidziy) iSmoko studentg palaipsniui suprasti ir
ivertinti save, kaip vaiky darzelio pedagoga, ir
surasti pusiausvyra tarp skirtingy savivokuy. Vadi-
nasi, per ,,blogas‘ patirtis galima iSmokti supras-
ti gerus dalykus, matant bjauruma — galima su-
prasti grozi. Tas pats principas galioja ir kitoms
poroms: negalavimai gali padéti isisamoninti
sveikata, neturtas —suvokti turtinguma. Mokymo
meistras moko todél, kad jaucia savo veiklos pra-
sminguma. Darbo / darymo dziaugsmas, gerai at-
likto darbo vertinimas, estetinis poziiiris i darba,
potyriy atskleidimas ir dalijimasis jais gali bati
lengvai susiejama su meno dalykais ir tai gali pa-
déti vaikams izvelgti mokymosi prasminguma.
Meno dalykai labai populiaris tarp vaiky, kadan-
gi juose yra daug konkrec¢iy veiksmy. Tai labai
aiskiai atskleidé tyrimo duomenys. Vaikams tu-
réty buti pasidlyta jvairiausiy meno dalyky, kad
kiekvienas ju turéty galimybe viska iSbandyti,
patenkinti skirtingus savo interesus. Véliau vai-
kas galbiit labiau susitelks | savo domé&jimosi sri-
ti. Paprastai zmonéms kazkuris meno dalykas yra
artimesnis uz kitus biitent tas, kuriame jauciasi
esa stipris ir jgude¢. Vaiky darzelio pedagogo pa-
reiga — sudaryti salygas vaikams tenkinti jvairiy
meno sri¢iy interesus, puoseléti kiirybinguma.

3. Nustatyta, kad pasitenkinimo darbu modelis sa-
virefeksijos procese veikia gan gerai ir padeda
suprasti bei analizuoti vaiky darzelio pedagogo
esminius veiksmus. Modelio elementa — Stiprus
ir veikiantis rysys su meno dalyku — labiau tikty
pavadinti — kaip artimas ir teigiamas poZiiris i
meno dalykq.

Vaiky darzelio pedagogas, kaip nuolat tobuléjan-
ti asmenybé, turi daug atviry dury, vedanciy i pa-
sitenkinima. Labai aktuallis darbo prasmingumo
ir sékmés pojuciai. Vaiky darzelio pedagogas ga-
1i bati patenkintas darbu dél motyvacijos ir pati-
riamos sékmés.
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complete, all the time you must try and find ways
of becoming a better teacher and gaining an un-
derstanding of serving a human being. To be able
to help others on their journey is one of the most
important ambitions in my life.”

Conclusions

1. In the best case the polarity and contradictions
(for example, in the demands for work and own
skills) teach a student to gradually understand
and evaluate him / herself as a kindergarten te-
acher and find balance between different self
conceptions. One can learn to understand good
things through “bad” experiences, by seeing
ugliness one may learn about beauty. The sa-
me thing goes with other pairs: living through
sickness may open an understanding of health,
being poor may help understand the rich. A mas-
ter of teaching teaches because she feels its me-
aningfulness. Joy of doing things, appreciation
for a well done work, an aesthetic approach to
doing things, sharing and exposing experiences
can be linked with art subjects and may help
build meaningfulness of learning in a child.
Art subjects are very popular among children
because they are full of concrete action. This is
strongly seen in our data. Children should be of-
fered many sided art subjects so that each child
would have a possibility to try different things.
Later a child may want to concentrate more speci-
fically on her / his own interest area. Usually we
all have some art subject closer than others, and
usually it is the one in which we feel ourselves
good and successful. A kindergarten teacher is
obliged to give children possibilities of versatile
art subjects.

3. The arrow model proved to be working quite
well in self-reflection helping to understand and
analyze a kindergarten teacher’s activities in the
central areas connected with work well-being.
A better way to describe “intensive and opera-
tional relationship with an art subject” might be
“close and positive attitude to an art subject”.
If we see a kindergarten teacher as developing
and incomplete we can see many open doors lea-
ding to satisfaction. It is through own of motiva-
tion and feelings of succeeding a kindergarten
teacher can feel satisfaction in his / her work.



KURYBOS ERDVES. Nr. 9, 2008

10.

11.

12.

13.

14.

15.

Literatiira / References

Eccles J. S., Wigfield A., 2002, Motivational beliefs,
values, and goals. Annual Review of Psychology.
Vol. 53. P. 109-132.

Ediger M., 2004, Challange in Children’s Literature.
College Student Journal. Sep 2004. Vol. 38. Issue 3.
P. 374-379.

Elliot D., Regelski T., 2003, Perspectives on Practice:
A Pragmatic Comparison of the Praxial Philosophies
of David Elliott and Thomas Regelski. Philosophy
of Music Education Review. Nr. 11:1 [Spring 2003].
P. 23-44.

Bandura A., 1977, Self-efficacy: Toward a unifying
theory of behavioural change. Psychological Review.
Nr. 84. P. 191-215.

Blair L., 1995, The Critical Eye: Art Contests from
One Judge’s Perspective. Art Education. Vol. 48.
Nr. 1. P. 62-65.

Connor P., Georgia S., 2001, Motivation to learn: Per-
ceptions of kindergarten students. Dissertation Abst-
racts International Section A: Humanities and Social
Sciences. Jan 2001. Vol. 61. P. 25-73.

Coté J., Levine C., 2002, Identity formation, Agency,
and Culture. A social psychological synthesis. Lon-
don: Lawrence Erlbaum Associates, Publishers.
Gardner H., 1983, Frames of Mind. The theory of mul-
tiple intelligences. New York: Basic Books.

Gardner H., 1993, Multiple Intelligences: The Theory
in Practice. NY: Basic Books.

Gharavi G. J., 1994, Music skills for preschool te-
achers: Needs and solutions. Arts Education Policy
Review. Vol. 94. Issue 3. P. 27-30.

Harra K., 2004, Muusikoiden epésuotuisat stressiko-
kemukset ja niiden hallinta (The unfavourable stress
experiences of musicians and strategies of managing
them). Tampereen yliopiston Ammattikasvatuksen tut-
kimus- ja koulutuskeskuksen julkaisuja.

Hidi S., Renninger K. A., Krapp A., 2004, Interest, a
Motivational Variable That Combines Affective and
Gognitive Fungtioning. In D. Y Dai and R. J. Stern-
berg (Eds.) Motivation, Emotion and Cognition. Lon-
don, Lawrence Erlbaum Associates, Publishers.
Horppu R., Ikonen-Varila M., 2004, Mental Models
of Attachment as a Part of Kindergarten Student Te-
achers’ Practical Knowledge about Caregiving. Inter-
national Journal of Early Years Education. Vol. 12.
Nr. 3. P. 231-243, Oct 2004.

Ji-Hi Bae N., 2004, Learning to Teach Visual Arts in
an Early Childhood Classroom: The Teacher’s Role
as a Guide. Early Childhood Education Journal. Jun.
2004. Vol. 31. Issue 4. P. 247-254.

Juvonen A., 2000, Johnnyllakin on univormu, heimo-
vaatteet ja — kampaus... . musiikillisen erityisorienta-
ation polku musiikkimindn, maailmankuvan ja musiik-
kimaun heijastamina. Viitoskirja. Jyviskyld studies
in the arts ; 70. Jyvéskyléd: Jyviskyldn yliopisto 2000
(Also Johnny has a uniform and a hairdo... — musical

58

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

self, musical worldview and musical taste as a basic
for music orientation). Dissertation thesis.

McCombs B., Daniels D., Perry K., 2008, Children’s
and teachers’ perceptions of learner-centered practi-
ces, and student motivation: Implications for early
schooling. Elementary School Journal. Vol. 109. Is-
sue 1. P. 16-35.

Mori K., 1996, Expressive Education in early Childho-
od. Arts Education Policy Review. March 1. Vol. 97.
Issue 4. P. 1063-2913,

Moyles J., 2006, The Excellence of Play. Second Edi-
tion. Philadelphia: Open University Press.

Oreck B., 2002, The Arts in Teaching: An Investiga-
tion of Factors Influencing Teachers’ Use of the Arts
in the Classroom. Paper presented at AERA Conferen-
ce. New Orleans. April 2002.

Oreck B., 2004, The artistic and professional develop-
ment of teachers. A study of teachers’ attitudes toward
and use of the arts in teaching. Journal of Teacher
Education. Vol. 55. Nr. 1. January/February 2004.
P. 55-69.

Pajares F., 1997, Current directions in Self-efficacy
Research. In M. Macehr, P. R. Pintrich (Eds.), Advan-
ces in motivation and achievement. Vol. 10. P. 1-49.
Greenwich, CT: JAI Press.

Pajares F., Schunk D., 2001, Self-beliefs and school
succes: Self-efficacy, self-concept, and school achie-
vement. In R. Riding, S. Rayner (Eds.) Perception.
P. 239-266. London: Ablex Publishing.

Patalla E., Coopera H., Robinson J., 2008, The Ef-
fects of Choice on Intrinsic Motivation and Related
Outcomes: A Meta-Analysis of Research Findings.
Psychological Bulletin. Vol. 134. Issue 2. March
2008. P. 270-300.

Ruisméki H., 1991, Musiikinopettajien tyotyytyvéisy-
ys, ammatillinen minékésitys sekd uranvalinta. Jyvds-
kyld Studies in the Arts 37. Jyviaskyldn yliopisto 1991.
(Music teachers: job satisfaction, professional self-
concept and career choice).

Ruisméki H., 1996, Lastentarhanopettajaksi opiske-
levat koulujensa musiikkikasvatuksen kokijoina. Ai-
nedidaktiikan symposiumi Helsingissd 2. 2. 1996.
(toim. Seppo Tella). Nautinnon Iihteilld. Aineen
opettaminen ja luovuus. Helsingin yliopiston opetta-
Jjankoulutuslaitos. P. 163, 397-408. (Kindergarten
Student teachers evaluating the music education of its
schools).

Ruisméki H., Tereska T., 2006, Early Childhood Musi-
cal Experiences: Contributing to Pre-Service Elemen-
tary Teachers’ Self-Concept in Music and Success in
Music Education (during Student Age). European
Early Childhood Education Research Journal. Vol.
14. Nr. 1. 2006. P. 113-130.

Ruisméki H., Tereska T., 2008, Students’ assesments
of music learning experiences from kindergarten
to university. British Journal of Music Education.
Nr. 25: P. 23-39.



28.

29.

30.

Schmidt C., Zdzinski S., Ballard D., 2006, Motivation
Orientations, Academic Achievement, and Career Go-
als of Undergraduate Music Education Majors. Jour-
nal of Research in Music Education. Vol. 54. Nr. 2.
P. 138-153.

Torquati J., Raikesa H., Huddleston-Casasa C.,
2007, Teacher education, motivation, compensation,
workplace support, and links to quality of center-ba-
sed child care and teachers’ intention to stay in the
early childhood profession. Early Childhood Rese-
arch Quarterly. Vol. 22. Issue 2. 2nd Quarter 2007.
P.261-275.

Trentacosta C., Izard C., 2007, Kindergarten chil-
dren’s emotion competence as a predictor of their aca-
demic competence in first grade. Emotion. Vol. 7 (1).
Feb 2007. P. 77-88.

59

31.

32.

33.

34.

KURYBOS ERDVES. Nr. 9, 2008

Welch A., 1995, The self-efficacy of primary teachers
in art education. Issues in Educational Research.
Nr. 5 (1). P. 71-84.

Welch G., 1998, Early Childhood Musical Develop-
ment. Research Studies in Music Education. Vol. 11.
Nr. 1. P. 27-41.

White J., 1990, Education and the good Life. Beyond
the National Curriculum. London Education Studies
Kogan Page. Published in association with The Insti-
tute of Education, University.

Younger M., Brindley S., Pedder D., Hagger H.,
2004, Starting points: student teachers’ reasons for be-
coming teachers and their preconceptions of what this
will mean. European Journal of Teacher Education;
Oct. 2004. Vol. 27. Issue 3. P. 245-264.



